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Preface to the Ninth Edition

The Ninth Edition of The Norton Anthology of American Literature is the first
for me as General Editor; for the Eighth Edition, I served as Associate
General Editor under longstanding General Editor Nina Baym. On the
occasion of a new general editorship, we have undertaken one of the most
extensive revisions in our long publishing history. Three new section editors
have joined the team: Sandra M. Gustafson, Professor of English and Con-
current Professor of American Studies at the University of Notre Dame,
who succeeds Wayne Franklin and Philip Gura as editor of “American
Literature, Beginnings to 1820"; Michael A. Elliott, Professor of English at
Emory University, who succeeds Nina Baym, Robert S. Levine, and Jeanne
Campbell Reesman as editor of “American Literature, 1865—-1914"; and
Amy Hungerford, Professor of English and American Studies at Yale Uni-
versity, who succeeds Jerome Klinkowitz and Patricia B. Wallace as editor
of “American Literature since 1945.” These editors join Robert S. Levine,
editor of “American Literature, 1820—1865,” and Mary Loeffelholz, editor
of “American Literature, 1914—1945.” Each editor, new or continuing, is a
well-known expert in the relevant field or period and has ultimate responsi-
bility for his or her section of the anthology, but we have worked closely
from first to last to rethink all aspects of this new edition. Volume introduc-
tions, author headnotes, thematic clusters, annotations, illustrations, and
bibliographies have all been updated and revised. We have also added a
number of new authors, selections, and thematic clusters. We are excited
about the outcome of our collaboration and anticipate that, like the previous
eight editions, this edition of The Norton Anthology of American Literature
will continue to lead the field.

From the anthology’s inception in 1979, the editors have had three main
aims: first, to present a rich and substantial enough variety of works to
enable teachers to build courses according to their own vision of American
literary history (thus, teachers are offered more authors and more selections
than they will probably use in any one course); second, to make the anthol-
ogy self-sufficient by featuring many works in their entirety along with
extensive selections for individual authors; third, to balance traditional
interests with developing critical concerns in a way that allows for the com-
plex, rigorous, and capacious study of American literary traditions. As early
as 1979, we anthologized work by Anne Bradstreet, Mary Rowlandson,
Sarah Kemble Knight, Phillis Wheatley, Margaret Fuller, Harriet Beecher
Stowe, Frederick Douglass, Sarah Orne Jewett, Kate Chopin, Mary E. Wilkins
Freeman, Booker T. Washington, Charles W. Chesnutt, Edith Wharton,

Xvii
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W. E. B. Du Bois, and other writers who were not yet part of a standard canon.
Yet we never shortchanged writers—such as Franklin, Emerson, Whitman,
Hawthorne, Melville, Dickinson, Hemingway, Fitzgerald, and Faulkner—
whose work many students expected to read in their American literature
courses, and whom most teachers then and now would not think of doing
without.

The so-called canon wars of the 1980s and 1990s usefully initiated a
review of our understanding of American literature, a review that has
enlarged the number and diversity of authors now recognized as contributors
to the totality of American literature. The traditional writers look different
in this expanded context, and they also appear different according to which
of their works are selected. Teachers and students remain committed to the
idea of the literary—that writers strive to produce artifacts that are both
intellectually serious and formally skillful—but believe more than ever that
writers should be understood in relation to their cultural and historical
situations. We address the complex interrelationships between literature
and history in the volume introductions, author headnotes, chronologies,
and some of the footnotes. As in previous editions, we have worked with
detailed suggestions from many teachers on how best to present the authors
and selections. We have gained insights as well from the students who use
the anthology. Thanks to questionnaires, face-to-face and phone discus-
sions, letters, and email, we have been able to listen to those for whom this
book is intended. For the Ninth Edition, we have drawn on the careful
commentary of over 240 reviewers and reworked aspects of the anthology
accordingly.

Our new materials continue the work of broadening the canon by repre-
senting thirteen new writers in depth, without sacrificing widely assigned
writers, many of whose selections have been reconsidered, reselected, and
expanded. Our aim is always to provide extensive enough selections to do
the writers justice, including complete works wherever possible. Our Ninth
Edition offers complete longer works, including Hawthorne’s The Scarlet
Letter and Kate Chopin’s The Awakening, and such new and recently added
works as Margaret Fuller's The Great Lawsuit, Abraham Cahan’s Yekl: A Tale
of the New York Ghetto, Nella Larsen’s Passing, Katherine Anne Porter’s
Pale Horse, Pale Rider, Nathanael West’s The Day of the Locust, and August
Wilson'’s Fences. Two complete works—Eugene O'Neill’s Long Day'’s Journey
into Night and Tennessee Williams’s A Streetcar Named Desire—are exclu-
sive to The Norton Anthology of American Literature. Charles Brockden
Brown, Louisa May Alcott, Upton Sinclair, and Junot Diaz are among the
writers added to the prior edition, and to this edition we have introduced
John Rollin Ridge, Constance Fenimore Woolson, George Saunders, and
Natasha Tretheway, among others. We have also expanded and in some
cases reconfigured such central figures as Franklin, Hawthorne, Dickin-
son, Twain, and Hemingway, offering new approaches in the headnotes,
along with some new selections. In fact, the headnotes and, in many cases,
selections for such frequently assigned authors as William Bradford, Wash-
ington Irving, James Fenimore Cooper, William Cullen Bryant, Lydia
Maria Child, Henry Wadsworth Longfellow, Ralph Waldo Emerson, Harriet
Beecher Stowe, Mark Twain, William Dean Howells, Henry James, Kate
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Chopin, W. E. B. Du Bois, Edith Wharton, Willa Cather, and William
Faulkner have been revised, updated, and in some cases entirely rewritten
in light of recent scholarship. The Ninth Edition further expands its
selections of women writers and writers from diverse ethnic, racial, and
regional backgrounds—always with attention to the critical acclaim that
recognizes their contributions to the American literary record. New and
recently added writers such as Samson Occom, Jane Johnston Schoolcraft,
John Rollin Ridge, and Sarah Winnemucca, along with the figures repre-
sented in “Voices from Native America,” enable teachers to bring early
Native American writing and oratory into their syllabi, or should they pre-
fer, to focus on these selections as a freestanding unit leading toward the
moment after 1945 when Native writers fully entered the mainstream of
literary activity.

We are pleased to continue our popular innovation of topical gatherings
of short texts that illuminate the cultural, historical, intellectual, and literary
concerns of their respective periods. Designed to be taught in a class period
or two, or used as background, each of the sixteen clusters consists of brief,
carefully excerpted primary and (in one case) secondary texts, about six
to ten per cluster, and an introduction. Diverse voices—many new to the
anthology—highlight a range of views current when writers of a particular
time period were active, and thus allow students better to understand some
of the large issues that were being debated at particular historical moments.
For example, in “Slavery, Race, and the Making of American Literature,”
texts by David Walker, William Lloyd Garrison, Angelina Grimké,
Sojourner Truth, James M. Whitfield, and Martin R. Delany speak to the
great paradox of pre—Civil War America: the contradictory rupture between
the realities of slavery and the nation’s ideals of freedom.

The Ninth Edition strengthens this feature with eight new and revised
clusters attuned to the requests of teachers. To help students address the
controversy over race and aesthetics in Adventures of Huckleberry Finn, we
have revised a cluster in Volume C that shows what some of the leading
critics of the past few decades thought was at stake in reading and interpret-
ing slavery and race in Twain’s canonical novel. New to Volume A is “American
Literature and the Varieties of Religious Expression,” which includes
selections by Elizabeth Ashbridge, John Woolman, and John Marrant, while
Volume B offers “Science and Technology in the Pre—Civil War Nation.”
Volume C newly features “Becoming American in the Gilded Age,” and
we continue to include the useful “Modernist Manifestos” in Volume D. We
have added to the popular “Creative Nonfiction” in Volume E new selections
by David Foster Wallace and Hunter S. Thompson, who join such writers as
Jamaica Kincaid and Joan Didion.

The Ninth Edition features an expanded illustration program, both of the
black-and-white images, 145 of which are placed throughout the volumes,
and of the color plates so popular in the last two editions. In selecting color
plates—from Elizabeth Graham'’s embroidered map of Washington, D.C.,
at the start of the nineteenth century to Jeff Wall’s “After ‘Invisible Man’” at
the beginning of the twenty-first—the editors aim to provide images relevant to
literary works in the anthology while depicting arts and artifacts representa-
tive of each era. In addition, graphic works—segments from the colonial
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children’s classic The New-England Primer and from Art Spiegelman’s
canonical graphic novel, Maus, and a facsimile page of Emily Dickinson
manuscript, along with the many new illustrations—open possibilities for
teaching visual texts.

Period-by-Period Revisions

Volume A, Beginnings to 1820. Sandra M. Gustafson, the new editor of
Volume A, has substantially revised the volume. Prior editions of Volume A
were broken into two historical sections, with two introductions and a
dividing line at the year 1700; Gustafson has dropped that artificial divide
to tell a more coherent and fluid story (in her new introduction) about the
variety of American literatures during this long period. The volume continues
to feature narratives by early European explorers of the North American
continent as they encountered and attempted to make sense of the diverse
cultures they met, and as they sought to justify their aim of claiming the
territory for Europeans. These are precisely the issues foregrounded by
the revised cluster “First Encounters: Early European Accounts of Native
America,” which gathers writings by Herndn Cortés, Samuel de Champlain,
Robert Juet, and others, including the newly added Thomas Harriot. In
addition to the standing material from The Bay Psalm Book, we include new
material by Roger Williams; additional poems by Annis Boudinot Stockton;
Abigail Adams’s famous letter urging her husband to “Remember the Ladies”,
an additional selection from Olaudah Equiano on his post-emancipation
travels; and Charles Brockden Brown’s “Memoirs of Carwin the Biloquist”
(the complete “prequel” to his first novel, Wieland). We continue to offer the
complete texts of Rowlandson’s enormously influential A Narrative of the
Captivity and Restoration of Mrs. Mary Rowlandson, Benjamin Franklin’s
Autobiography (which remains one of the most compelling works on the
emergence of an “American” self), Royall Tyler’s popular play The Contrast,
and Hannah Foster’s novel The Coquette, which uses a real-life tragedy to
meditate on the proper role of well-bred women in the new republic and
testifies to the existence of a female audience for the popular novels of the
period. New to this volume is Washington Irving, a writer who looks back to
colonial history and forward to Jacksonian America. The inclusion of Irving
in both Volumes A and B, with one key overlapping selection, points to con-
tinuities and changes between the two volumes.

Five new and revised thematic clusters of texts highlight themes central
to Volume A. In addition to “First Encounters,” we have included “Native
American Oral Literature,” “American Literature and the Varieties of Reli-
gious Expression,” “Ethnographic and Naturalist Writings,” and “Native
American Eloquence: Negotiation and Resistance.” “Native American Oral
Literature” features creation stories, trickster tales, oratory, and poetry from
a spectrum of traditions, while “Native American Eloquence” collects
speeches and accounts by Canassatego and Native American women (both
new to the volume), Pontiac, Chief Logan (as cited by Thomas Jefferson),
and Tecumseh, which, as a group, illustrate the centuries-long pattern of
initial peaceful contact between Native Americans and whites mutating into
bitter and violent conflict. This cluster, which focuses on Native Americans’
points of view, complements “First Encounters,” which focuses on European
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colonizers’ points of view. The Native American presence in the volume is
further expanded with increased representation of Samson Occom, which
includes an excerpt from his sermon at the execution of Moses Paul, and
the inclusion of Sagoyewatha in “American Literature and the Varieties of
Religious Expression.” Strategically located between the Congregational-
ist Protestant (or late-Puritan) Jonathan Edwards and the Enlightenment
figure Franklin, this cluster brings together works from the perspectives
of the major religious groups of the early Americas, including Quakerism
(poems by Francis Daniel Pastorius, selections from autographical narra-
tives of Elizabeth Ashbridge and John Woolman), Roman Catholicism
(poems by Sor Juana, two Jesuit Relations, with biographical accounts of
Father Isaac Jogues and Kateri Tekakwitha), dissenting Protestantism (Mar-
rant), Judaism (Rebecca Samuel), and indigenous beliefs (Sagoyewatha).
The new cluster “Ethnographic and Naturalist Writings” includes writings
by Sarah Kemble Knight and William Byrd, along with new selections by
Alexander Hamilton, William Bartram, and Hendrick Aupaumut. With this
cluster, the new cluster on science and technology in Volume B, and a num-
ber of new selections and revisions in Volumes C, D, and E, the Ninth Edi-
tion pays greater attention to the impact of science on American literary
traditions.

Volume B, American Literature, 1820—1865. Under the editorship of
Robert S. Levine, this volume over the past several editions has become
more diverse. Included here are the complete texts of Emerson’s Nature,
Hawthorne’s Scarlet Letter, Thoreau’s Walden, Douglass’s Narrative, Whit-
man’s Song of Myself, Melville's Benito Cereno and Billy Budd, Rebecca
Harding Davis’s Life in the Iron Mills, and Margaret Fuller’s The Great Law-
suit. At the same time, aware of the important role of African American
writers in the period, and the omnipresence of race and slavery as literary
and political themes, we have recently added two major African American
writers, William Wells Brown and Frances E. W. Harper, along with Doug-
lass’s novella The Heroic Slave. Thoreau’s “Plea for Captain John Brown,” a
generous selection from Stowe’s Uncle Tom’s Cabin, and the cluster “Slavery,
Race, and the Making of American Literature” also help remind students of
how central slavery was to the literary and political life of the nation during
this period. “Native Americans: Resistance and Removal” gathers oratory
and writings—by Native Americans such as Black Hawk and whites such
as Ralph Waldo Emerson—protesting Andrew Jackson’s ruthless national
policy of Indian removal. Newly added is a selection from The Life and
Adventures of Joaquin Murieta, by the Native American writer John Rol-
lin Ridge. This potboiler of a novel, set in the new state of California,
emerged from the debates that began during the Indian removal period.
Through the figure of the legendary Mexican bandit Murieta, who fights
back against white expansionists, Ridge responds to the violence encour-
aged by Jackson and subsequent white leaders as they laid claim to the
continent. Political themes, far from diluting the literary imagination of
American authors, served to inspire some of the most memorable writing of
the pre-Civil War period.

Women writers recently added to Volume B include Lydia Huntley
Sigourney, the Native American writer Jane Johnston Schoolcraft, and
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Louisa May Alcott. Recently added prose fiction includes chapters from
Cooper’s The Last of the Mohicans, Sedgwick’s Hope Leslie, and Melville’s
Moby-Dick, along with Poe’s “The Black Cat” and Hawthorne’s “Wakefield.”
For the first time in the print edition, we include Melville’s “Hawthorne
and His Mosses” as it appeared in the 1850 Literary World. Poetry by Emily
Dickinson is now presented in the texts established by R. W. Franklin and
includes a facsimile page from Fascicle 10. For this edition we have added
several poems by Dickinson that were inspired by the Civil War. Other
selections added to this edition include Fanny Fern’s amusing sketch “Writ-
ing ‘Compositions,’” the chapter in Frederick Douglass’s My Bondage and
My Freedom on his resistance to the slave-breaker Covey, three poems by
Melville (“Dupont’s Round Fight,” “A Utilitarian View of the Monitor’s
Fight,” and “Art”), and Whitman’s “The Sleepers.”

Perhaps the most significant addition to Volume B is the cluster “Science
and Technology in the Pre—Civil War Nation,” with selections by the canoni-
cal writers Charles Dickens, Edgar Allan Poe, and Frederick Douglass, by
the scientists Jacob Bigelow and Alexander Humboldt, and by the editor-
writer Harriet Farley. The cluster calls attention to the strong interest in
science and technology throughout this period and should provide a rich
context for reconsidering works such as Thoreau’s Walden and Melville’s
“The Paradise of Bachelors and the Tartarus of Maids.” In an effort to under-
score the importance of science and technology to Poe and Hawthorne in
particular, we have added two stories that directly address these topics: Poe’s
“The Facts in the Case of M. Valdemar” and Hawthorne’s “The Artist of the
Beautiful” (which reads nicely in relation to his “The Birth-Mark” and
“Rappaccini’s Daughter”). Emerson, Whitman, and Dickinson are among the
many other authors in Volume B who had considerable interest in science.

Volume C, American Literature, 1865—1914. Newly edited by Michael A.
Elliott, the volume includes expanded selections of key works, as well as
new ones that illustrate how many of the struggles of this period prefigure
our own. In addition to complete longer works such as Twain's Adventures
of Huckleberry Finn, Chopin's The Awakening, James’s Daisy Miller, and
Stephen Crane’s Maggie: A Girl of the Streets, the Ninth Edition now
includes the complete text of Yekl: A Tale of the New York Ghetto, a highly
influential novella of immigrant life that depicts the pressures facing newly
arrived Jews in the nation’s largest metropolis. Also new is a substantial
selection from Sarah Orne Jewett's The Country of the Pointed Firs, a mas-
terpiece of literary regionalism that portrays a remote seaside community
facing change.

Americans are still reflecting on the legacy of the Civil War, and we have
added two works approaching that subject from different angles. Constance
Fenimore Woolson’s “Rodman the Keeper” tells the story of a Union vet-
eran who maintains a cemetery in the South. In “The Private History of a
Campaign That Failed,” Mark Twain reflects with wit and insight on his
own brief experience in the war. In the Eighth Edition, we introduced a
section on the critical controversy surrounding race and the conclusion of
Adventures of Huckleberry Finn. That section remains as important as ever,
and new additions incorporate a recent debate about the value of an expur-
gated edition of the novel.
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We have substantially revised clusters designed to give students a sense
of the cultural context of the period. New selections in “Realism and Natu-
ralism” demonstrate what was at stake in the debate over realism, among
them a feminist response from Charlotte Perkins Gilman. “Becoming Ameri-
can in the Gilded Age,” a new cluster, introduces students to writing about
wealth and citizenship at a time when the nation was undergoing transfor-
mation. Selections from one of Horatio Alger’s popular novels of economic
uplift, Andrew Carnegie’s “Gospel of Wealth,” and Charles W. Chesnutt’s
“The Future American” together reveal how questions about the composi-
tion of the nation both influenced the literature of this period and prefigured
contemporary debates on immigration, cultural diversity, and the concentra-
tion of wealth.

The turn of the twentieth century was a time of immense literary diver-
sity. “Voices from Native America” brings together a variety of expressive
forms—oratory, memoir, ethnography—through which Native Americans
sought to represent themselves. It includes new selections by Francis
LaFlesche, Zitkala Sa, and Chief Joseph. For the first time, we include the
complete text of José Marti’s “Our America,” in a new translation by Marti
biographer Alfred ]. Lépez. By instructor request, we have added fiction
and nonfiction by African American authors: Charles W. Chesnutt’s “Po’
Sandy,” Pauline Hopkins’s “Talma Gordon,” and expanded selections
from W. E. B. Du Bois’s Souls of Black Folk and James Weldon Johnson’s
Autobiography of an Ex-Colored Man.

Volume D, American Literature 1914—1945. Edited by Mary Loeffelholz,
Volume D offers a number of complete longer works—Eugene O'Neill’s
Long Day’s Journey into Night (exclusive to the Norton Anthology), William
Faulkner’s As I Lay Dying, and Willa Cather’s My Antonia. To these we have
added Nella Larsen’s Passing, which replaces Quicksand, and Nathanael
West’s The Day of the Locust. We added Passing in response to numerous
requests from instructors and students who regard it as one of the most
compelling treatments of racial passing in American literature. The novel
also offers rich descriptions of the social and racial geographies of Chicago
and New York City. West’s darkly comic The Day of the Locust similarly
offers rich descriptions of the social and racial geography of Los Angeles.
West’s novel can at times seem bleak and not “politically correct,” but in
many ways it is the first great American novel about the film industry, and
it also has much to say about the growth of California in the early decades
of the twentieth century. New selections by Zora Neale Hurston (“Sweat”)
and John Steinbeck (“The Chrysanthemums”) further contribute to the vol-
ume’s exploration of issues connected with racial and social geographies.
Selections by Ezra Pound, T. S. Eliot, Marianne Moore, Hart Crane, and
Langston Hughes encourage students and teachers to contemplate the inter-
relation of modernist aesthetics with ethnic, regional, and popular writing.
In “Modernist Manifestos,” F. T. Marinetti, Mina Loy, Ezra Pound, Willa
Cather, William Carlos Williams, and Langston Hughes show how the man-
ifesto as a form exerted a powerful influence on international modernism
in all the arts. Another illuminating cluster addresses central events of
the modern period. In “World War I and Its Aftermath,” writings by Ernest
Hemingway, Gertrude Stein, Jessie Redmon Fauset, and others explore sharply
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divided views on the U.S. role in World War I, as well as the radicalizing
effect of modern warfare—with 365,000 American casualties—on con-
temporary writing. We have added to this edition a chapter from Heming-
way’s first novel, The Sun Also Rises, which speaks to the impact of the war
on sexuality and gender. Other recent and new additions to Volume D
include Faulkner’s popular “A Rose for Emily,” Katherine Anne Porter’s
novella Pale Horse, Pale Rider, Gertrude Stein’s “Objects,” Marianne Moore’s
ambitious longer poem “Marriage,” poems by Edgar Lee Masters and Edwin
Arlington Robinson, and Jean Toomer’s “Blood Burning Moon.”

Volume E, American Literature, 1945 to the Present. Amy Hungerford,
the new editor of Volume E, has revised the volume to present a wider
range of writing in poetry, prose, drama, and nonfiction. As before, the vol-
ume offers the complete texts of Tennessee Williams’s A Streetcar Named
Desire (exclusive to this anthology), Arthur Miller’s Death of a Salesman,
Allen Ginsberg’s Howl, Sam Shepard’s True West, August Wilson’s Fences,
David Mamet's Glengarry Glen Ross, and Louise Gliick’s long poem October.
A selection from Art Spiegelman’s prize-winning Maus opens possibilities
for teaching the graphic novel. We also include teachable stand-alone seg-
ments from influential novels by Saul Bellow (The Adventures of Augie
March) and Kurt Vonnegut (Slaughterhouse-Five), and, new to this edition,
Jack Kerouac (On the Road) and Don DeL.illo (White Noise). The selection
from one of DeLillo’s most celebrated novels tells what feels like a con-
temporary story about a nontraditional family navigating an environmental
disaster in a climate saturated by mass media. Three newly added stories—
Patricia Highsmith’s “The Quest for Blank Claveringi,” Philip K. Dick’s
“Precious Artifact,” and George Saunders’s “CivilWarLand in Bad Decline”—
reveal the impact of science fiction, fantasy, horror, and (especially in the
case of Saunders) mass media on literary fiction. Also appearing for the
first time are Edward P. Jones and Lydia Davis, contemporary masters of
the short story, who join such short fiction writers as Ann Beattie and Junot
Diaz. Recognized literary figures in all genres, ranging from Robert Penn
Warren and Elizabeth Bishop to Leslie Marmon Silko and Toni Morrison,
continue to be richly represented. In response to instructors’ requests, we
now include Flannery O’Connor’s “A Good Man Is Hard to Find” and James
Baldwin’s “Sonny’s Blues.”

One of the most distinctive features of twentieth- and twenty-first-century
American literature is a rich vein of African American poetry. This edition
adds two contemporary poets from this living tradition: Natasha Trethewey
and Tracy K. Smith. Trethewey’s selections include personal and historical
elegies; Smith draws on cultural materials as diverse as David Bowie’s
music and the history of the Hubble Space Telescope. These writers join
African American poets whose work has long helped define the anthology—
Rita Dove, Gwendolyn Brooks, Robert Hayden, Audre Lorde, and others.

This edition gives even greater exposure to literary and social experimen-
tation during the 1960s, 1970s, and beyond. The work of two avant-garde
playwrights joins “Postmodern Manifestos” (which pairs nicely with “Mod-
ernist Manifestos” in Volume D). Introduced to the anthology through their
short, challenging pieces, Charles Ludlam and Richard Foreman cast the
mechanics of performance in a new light. Reading their thought pieces in
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relation to the volume’s complete plays helps raise new questions about how
the seemingly more traditional dramatic works engage structures of time,
plot, feeling, and spectatorship. To our popular cluster “Creative Nonfiction”
we have added a new selection by Joan Didion, from “Slouching Towards
Bethlehem,” which showcases her revolutionary style of journalism as she
comments on experiments with public performance and communal living
during the 1960s. A new selection from David Foster Wallace in the same
cluster pushes reportage on the Maine Lobster Festival into philosophical
inquiry: how can we fairly assess the pain of other creatures? This edition
also introduces poet Frank Bidart through his most famous work—Ellen
West—in which the poet uses experimental forms of verse he pioneered
during the 1970s to speak in the voice of a woman battling anorexia. Stand-
ing authors in the anthology, notably John Ashbery and Amiri Baraka, fill
out the volume’s survey of radical change in the forms, and social uses, of
literary art.

We are delighted to offer this revised Ninth Edition to teachers and stu-
dents, and we welcome your comments.

Additional Resources from the Publisher

The Ninth Edition retains the paperback splits format, popular for its flex-
ibility and portability. This format accommodates the many instructors
who use the anthology in a two-semester survey, but allows for mixing and
matching the five volumes in a variety of courses organized by period or
topic, at levels from introductory to advanced. We are also pleased to offer
the Ninth Edition in an ebook format. The Digital Anthologies include
all the content of the print volumes, with print-corresponding page and line
numbers for seamless integration into the print-digital mixed classroom.
Annotations are accessible with a click or a tap, encouraging students to
use them with minimal interruption to their reading of the text. The
e-reading platform facilitates active reading with a powerful annotation
tool and allows students to do a full-text search of the anthology and read
online or off. The Digital Editions can be accessed from any computer or
device with an Internet browser and are available to students at a frac-
tion of the print price at digital. wwnorton.com/americanlit9prel865 and
digital.wwnorton.com/americanlit9post1865. For exam copy access to the
Digital Editions and for information on making the Digital Editions avail-
able through the campus bookstore or packaging the Digital Editions with
the print anthology, instructors should contact their Norton representative.

To give instructors even more flexibility, Norton is making available the full
list of 254 Norton Critical Editions. A Norton Critical Edition can be included
for free with either package (Volumes A and B; Volumes C, D, E) or any indi-
vidual split volume. Each Norton Critical Edition gives students an author-
itative, carefully annotated text accompanied by rich contextual and critical
materials prepared by an expert in the subject. The publisher also offers the
much-praised guide Writing about American Literature, by Karen Gocsik
(University of California—San Diego) and Coleman Hutchison (University of
Texas—Austin), free with either package or any individual split volume.

In addition to the Digital Editions, for students using The Norton
Anthology of American Literature, the publisher provides a wealth of free
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resources at digital. wwnorton.com/americanlit9prel865 and digital.wwnorton
.com/americanlit9post1865. There students will find more than seventy
reading-comprehension quizzes on the period introductions and widely
taught works with extensive feedback that points them back to the text. Ideal
for self-study or homework assignments, Norton’s sophisticated quizzing
engine allows instructors to track student results and improvement. For
over thirty works in the anthology, the sites also offer Close Reading Work-
shops that walk students step-by-step through analysis of a literary work.
Each workshop prompts students to read, reread, consider contexts, and answer
questions along the way, making these perfect assignments to build close-
reading skills.

The publisher also provides extensive instructor-support materials.
New to the Ninth Edition is an online Interactive Instructor’s Guide at
iig.wwnorton.com/americanlit9/full. Invaluable for course preparation, this
resource provides hundreds of teaching notes, discussion questions, and sug-
gested resources from the much-praised Teaching with The Norton Anthol-
ogy of American Literature: A Guide for Instructors by Edward Whitley
(Lehigh University). Also at this searchable and sortable site are quizzes,
images, and lecture PowerPoints for each introduction, topic cluster, and
twenty-five widely taught works. A PDF of Teaching with NAAL is available
for download at wwnorton.com/instructors.

Finally, Norton Coursepacks bring high-quality digital media into a new
or existing online course. The coursepack includes all the reading compre-
hension quizzes (customizable within the coursepack), the Writing about
Literature video series, a bank of essay and exam questions, bulleted sum-
maries of the period introductions, and “Making Connections” discussion
or essay prompts to encourage students to draw connections across the
anthology’s authors and works. Coursepacks are available in a variety of
formats, including Blackboard, Canvas, Desire2Learn, and Moodle, at no
cost to instructors or students.

Editorial Procedures

As in past editions, editorial features—period introductions, headnotes,
annotations, and bibliographies—are designed to be concise yet full and to
give students necessary information without imposing a single interpreta-
tion. The editors have updated all apparatus in response to new scholar-
ship: period introductions have been entirely or substantially rewritten, as
have many headnotes. All selected bibliographies and each period’s general-
resources bibliographies, categorized by Reference Works, Histories, and
Literary Criticism, have been thoroughly updated. The Ninth Edition retains
three editorial features that help students place their reading in historical
and cultural context—a Texts/Contexts timeline following each period
introduction, a map on the front endpaper of each volume, and a chrono-
logical chart, on the back endpaper, showing the lifespans of many of the
writers anthologized.

Whenever possible, our policy has been to reprint texts as they appeared
in their historical moment. There is one exception: we have modernized
most spellings and (very sparingly) the punctuation in Volume A on the
principle that archaic spellings and typography pose unnecessary problems
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for beginning students. We have used square brackets to indicate titles sup-
plied by the editors for the convenience of students. Whenever a portion of
a text has been omitted, we have indicated that omission with three asterisks.
If the omitted portion is important for following the plot or argument, we give
a brief summary within the text or in a footnote. After each work, we cite
the date of first publication on the right; in some instances, the latter is
followed by the date of a revised edition for which the author was respon-
sible. When the date of composition is known and differs from the date of
publication, we cite it on the left.

The editors have benefited from commentary offered by hundreds of
teachers throughout the country. Those teachers who prepared detailed
critiques, or who offered special help in preparing texts, are listed under
Acknowledgments, on a separate page. We also thank the many people at
Norton who contributed to the Ninth Edition: Julia Reidhead, who super-
vised the Ninth Edition; Marian Johnson, managing editor, college; Carly
Fraser Doria, media editor; manuscript editors Kurt Wildermuth, Michael
Fleming, Harry Haskell, and Candace Levy; Rachel Taylor and Ava Bramson,
assistant editors; Sean Mintus, production manager; Cat Abelman, photo
editor; Julie Tesser, photo researcher; Debra Morton Hoyt, art director;
Tiani Kennedy, cover designer; Megan Jackson Schindel, permissions
manager; and Margaret Gorenstein, who cleared permissions. We also
wish to acknowledge our debt to the late George P. Brockway, former presi-
dent and chairman at Norton, who invented this anthology, and to the
late M. H. Abrams, Norton’s advisor on English texts. All have helped us
create an anthology that, more than ever, testifies to the continuing rich-
ness of American literary traditions.

RoBERT S. LEVINE, General Editor
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QUESTIONS OF IDENTITY

n 1631, the English captain John Smith published

Advertisements for the Unexperienced Planters of

New England, or Any Where: Or, the Path-way to
Experience to Erect a Plantation, the last and most
polished of his works. Smith had been instrumental in
the 1607 founding of Jamestown in Virginia, England’s
first long-lived American settlement, and he later pro-
vided guidance for both the Pilgrims who established
Plymouth in 1620 and the Puritans who founded the
Massachusetts Bay Colony 10 years later. Reading
Advertisements for the Unexperienced Planters now,
when anticolonial and independence movements have
made colonization justly suspect, Smith’s endorse-
ment of English plantations in North America strikes
a discordant note. Smith anticipated such objections,
for he heard them from his contemporaries. “Many
good religious devout men have made it a great ques-
tion, as a matter in conscience, by what warrant they
might goe to possesse those Countries, which are none
of theirs, but the poore Salvages [i.e., savages’],” he
wrote. He considered the answer to this objection self-
evident: “for God did make the world to be inhabited
with mankind, and to have his name knowne to all
Nations, and from generation to generation.” Although
hardly a pious man, Smith saw God’s hand at work in
England’s seizing of the Americas.

On a more mundane level, the dense population
and soil depletion in England seemed to Smith suffi-
cient reason to take advantage of the fact that “here in
Florida, Virginia, New-England, and Cannada, is
more land than all the people in Christendome can

John White, Indian Village of Secoton (detail), 1585. For more
information about this image, see the color insert in this volume.
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manure [i.e., cultivate], and yet more to spare than all the natives of those
Countries can use and culturate.” The continent’s native inhabitants, he
enthused, would “sell you a whole Countrey” in exchange “for a copper kettle
and a few toyes, as beads and hatchets.” In his text, Smith did not consider
that these “sales” might have been based on different concepts of property, nor
did he dwell on the deadly epidemics that decimated Native societies follow-
ing the arrival of Europeans. He based his arguments for colonization on the
precedents available in sacred and secular history. Adam and Eve established
a plantation, Smith argued, as did Noah and his family after the flood, and so
on through “the Hebrewes, Lacedemonians, the Goths, Grecians, Romans,
and the rest.” Moreover Portugal and Spain had a one-hundred-and-forty-year
lead on England in terms of colony formation, and they were wresting great
wealth from the people of the Americas, who once had possessed the natural
resources. It would be “neglect of our duty and religion” as well as “want of
charity to those poore Salvages” to fail to challenge these Roman Catholic
countries for control of the hemisphere, Smith concluded. The difficulty today
of seeing European settlement as an expression of “charity” to the “Salvages”
means that the “great question” raised by the “good religious devout men”
opposed to colonization remains fresh and vital.

In 1805, the Seneca orator Sagoyewatha, or Red Jacket, offered a Native
perspective on colonization in an address to the missionary Jacob Cram that
can serve as a rebuttal of Smith. “There was a time when our forefathers
owned this great island,” Sagoyewatha told Cram. “Their seats extended from
the rising to the setting sun. The Great Spirit had made it for the use of
Indians.” When “your forefathers” arrived, he continued, “they found friends
and not enemies. They told us they had fled from their own country for fear
of wicked men, and had come here to enjoy their religion. They asked us for
a small seat. We took pity on them, granted their request; and they sat down
amongst us.” Sagoyewatha went on to describe the devastating impact on
Native Americans of the strong alcohol introduced by Europeans and to
relate how the once small colonial populations had grown and spilled over
onto lands that the Natives had not meant to relinquish. He also challenged
Cram on the relevance of Christianity to Native communities, which, he
stressed, had their own religious traditions. In addition, Christianity hardly
seemed a unifying force for good. “If there is but one religion,” Sagoyewatha
asked, “why do you white people differ so much about it? Why [are you] not
all agreed, as you can all read the book [i.e., the Bible]?”

In his 1782 book Letters from an American Farmer, the French-born writer
J. Hector St. John de Crévecceur posed another resonant question: “What is
an American?” Crévecceur offered his most explicit answer to this question in
Letter III, where he described “the American” as a “new man, who acts upon
new principles; he must therefore entertain new ideas, and form new opin-
ions.” The American people were “a mixture of English, Scotch, Irish, French,
Dutch, Germans and Swedes,” he wrote, emphasizing that they farmed their
own land and peacefully practiced various faiths, including Roman Catholi-
cism, Quakerism, and several forms of Protestantism. Crévecoeur'’s descrip-
tion captured important aspects of late colonial society. In its early years,
the American colonies were shaped by competing empires: the large ones—
New Spain, New France, and the English colonies, including Virginia and
New England—and more modest efforts, such as New Netherland and New
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Sweden. In the eighteenth century, even as Britain consolidated its empire in
North America, an influx of immigrants from Northern Europe produced in
the mid-Atlantic colonies the particular mixture that Crevecceur described.
He contrasted this American “melting” of peoples with life in Europe, where
national and religious divisions fueled chronic wars while lingering feudal
systems and powerful states oppressed the common people.

Elsewhere in Letters, Crévecceur complicated his idealized vision of
America as a place where Europeans could liberate themselves from the
constraints of the Old World. He noted the attractions of the frontier, a
borderland where hunting surpassed agriculture as the dominant mode of life.
In that contact zone, European Americans adopted the customs and habits
of Native Americans even as they sought to supplant them. He also reported
on the hierarchical plantation-based societies of the southern colonies, and
the horrors inflicted there on enslaved African Americans. His description
of a caged slave is one of the most unforgettable passages in the book. In
these selections, the liberating potential of the New World is shown to have
sharp limits, and the process of nation-formation to have negative ramifica-
tions as well as positive consequences.

Letters from an American Farmer proved an immediate sensation, for it
offered insights into what the emerging nation might become, and how the
result might affect Europe. Though Creévecceur was probably a Loyalist sup-
porter of British rule, his work was greeted enthusiastically by political
radicals in England and Enlightenment philosophes in France, as well as by
the American statesman Thomas Jefferson, who echoed Crévecceur’s enthu-
siasm for the yeoman farmer in his Notes on the State of Virginia (1787).
After a period of relative neglect in the nineteenth century, Crévecoeur’s
vision of America was revived in 1908, when Israel Zangwill’s “The Melting
Pot,” a play focused on recent waves of European immigration, became a
smash hit. Readers embraced Letters as a classic of American literature pre-
senting an archetype of American identity. Unfortunately, the resulting
view of Letters highlighted the formation of white American identity while
marginalizing nonwhites. In recent years, a more comprehensive approach
to Crevecceur’s work has emphasized the sections on slavery and white/
Native interactions on the frontier. Letters from an American Farmer offers
today’s readers vivid accounts of assumptions and contradictions that helped
shape the early United States and its literature.

Nearly four decades after Letters from an American Farmer became one of
the literary hits of the age of revolution, Washington Irving cast a backward
look at this founding era in his tale “Rip Van Winkle.” Irving was born in
1783, the year that the Treaty of Paris brought a formal close to the Revolu-
tionary War, and he was named for the Virginia planter and slave owner who
led the Continental Army to victory and later became the first president of
the United States. Irving was one of the earliest American-born authors to
win international literary celebrity, which he achieved as an expatriate
writer living in England. The work that first made him famous was The
Sketch Book (1819—20), a volume of stories and essays that includes his best-
known tales, “Rip Van Winkle” and “The Legend of Sleepy Hollow.” While
these stories take place in the Catskill region of New York and there are two
essays on Native American life and history, the bulk of the volume concerns
English customs. This fact suggests the limits to revolutionary change in the
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literary world of Irving’s day. Despite the ambition of many writers to create
distinctly “American” works, the literature of the United States remained
oriented toward England for decades after independence.

“Rip Van Winkle” emphasizes continuity more than transformation, and
it highlights the checkered quality of human nature rather than its poten-
tial for radical new beginnings. Based on a German folktale and set in a
sleepy Dutch village on the Hudson River shortly before the Revolution, the
story features Rip, a slacker who embarks on a hunting expedition to evade
his wife’s demands. In the mountains, he mysteriously finds himself in the
company of the English explorer Henry Hudson, who in 1609 traveled from
New York Harbor as far as Albany, sailing up the river that now bears his
name. Hudson and his men silently invite Rip to drink with them, and he
soon falls into a deep and unnaturally prolonged sleep. When he returns
to his village after a 20-year interval, the Revolution has passed, and Rip
finds much that is unfamiliar, as well as things that are uncannily familiar
yet somehow different. Frustrated, he bursts out, “Does nobody here know
Rip Van Winkle?”—and a version of his younger self is pointed out to him.
This person turns out to be the son he left at home two decades earlier, now
grown up to be a man much like his father.

Irving invites his readers to consider the disorienting nature of social
transformation. He particularly contrasts the quieter, slower colonial world
with the bustle and clamor of the newly democratizing political culture. The
story suggests that despite some obvious superficial differences, not very
much has changed, and that some of the circumstances that have changed
have not necessarily improved. These central themes are captured in Irving’s
description of how the image of King George III on the sign of the local inn
has been repainted as George Washington. The sign offers a compelling sym-
bol of how things can remain the same underneath even as external appear-
ances transform. The excitement of radical change and the appeal of tradition
and continuity that Irving explores in this story have been fertile themes for
many American writers. Questions about the competing values and histori-
cal narratives that shape American identities were as relevant for Irving’s
readers as they had been two hundred years earlier for John Smith.

EXPLORING ORIGINS

The question of identity is often tied to the nature of origins. Most of the
earliest surviving writings about the Americas are narratives of discovery, a
vast and frequently fascinating category of works that includes Samuel de
Champlain’s chronicles of New France; Thomas Harriot’s descriptions of
Native customs and natural resources in the Chesapeake Bay region; and—
of great interest to Washington Irving—the account of Henry Hudson'’s
explorations written by Robert Juet, the sailor who later mutinied and set
Hudson adrift in the bay that bears his name, never to be seen again. Irving’s
retelling of the Hudson story in his History of New-York (1809) greatly
mutes the brutality in Juet’s narrative to present a colonial history that is
notably relaxed and genial, while explicitly marginalizing Native Ameri-
cans. Virtually all colonization narratives tell a story that is closer to Juet’s
than to Irving’s. These works show that while some elements of influence
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Columbus Landing in the Indies, from La Lettera dell'isole che ha
trovata nouovamenta il re di'spagna, 1493. This woodcut was created
to accompany a metrical version, by the Florentine poet Giuliano
Dati, of the letter Columbus wrote describing his first voyage. The
image is interesting for its symbolic presentation of European
authority (in the person of Ferdinand of Spain) and its early
conceptualization of what the Taino Indians looked like.

and exchange were peaceful, conflict and violence were major forces shaping
this new world. Individually and collectively, these writings demonstrate that
“discovery” entailed a many-sided process of confrontation and exchange
among heterogeneous European, American, and, eventually, African peoples.
It was out of encounters such as the ones described in these narratives that
the hybrid cultural universe of the Atlantic world began to emerge.

In 1828, Irving published a biography of Christopher Columbus, the Gen-
oese explorer who sailed across the Atlantic four times on behalf of the
Spanish Empire. Columbus’s own writings provide a remarkable view into
the radical changes that his voyage of 1492 set in motion. His Letter to Luis
de Santangel Regarding the First Voyage (1493)—better known as the Letter
of Discovery—was the first printed account of the territory that Europeans
later came to call America. This riveting description of the unexpected
marvels that Columbus and his crew encountered in the West Indies circu-
lated widely throughout Europe. Columbus lavished praise on the stunning
island mountains, the many different types of trees and beautiful forms of
vegetation, the rivers that appeared to be full of gold, and the fertile soil
promising agricultural riches. He described the indigenous population as
welcoming, loosely organized, and largely defenseless. And in a harbinger of
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things to come, he told how “in the first island that I came to, I took some
of them by force.” He captured these Natives—and took some of them with
him on the return voyage to Europe—with the idea that Europeans and
Natives could learn to communicate through gestures and, eventually, lan-
guage. Before long, however, captivity in the service of potentially peaceful
exchange yielded to other types of coercion, including enslavement.

Perhaps it was one of Columbus’s original captives who in 1494 returned
home to relate tales of a new world full of “marvels”—that is, the marvels of
Spain, which were as unfamiliar to his Native audience as the marvels of
the West Indies were to Columbus’s European readers. The man in ques-
tion was a Taino Indian from the Bahamas, who had been baptized and
renamed Diego Col6n, after Columbus’s son. (Colén is the Spanish version
of the family’s name.) Diego Colén and another captive served as transla-
tors for a large party of Spaniards, around fifteen hundred, who arrived in
the Caribbean early in November 1493. In the words of the Spanish histo-
rian Andrés Bernaldez, who knew Columbus well and edited his papers,
Colon regaled the other Natives with tales of “the things which he had seen
in Castile and the marvels of Spain, . . . the great cities and fortresses and
churches, . . . the people and horses and animals, . .. the great nobility
and wealth of the sovereigns and great lords, . . . the kinds of food, . ..
the festivals and tournaments [and] bull-fighting.” Colén’s story catches in
miniature the extraordinary changes that began to occur as natives of Europe
encountered natives of the Americas in a sustained way for the first time in
recorded history.

Each group of peoples was of course the product and agent of its own his-
tory and brought a unique sense of “reality” to the encounter. For example,
the year of Columbus’s first voyage was also the year of the Spanish Recon-
quista, that is, the final defeat of the Islamic Moors of North Africa who
had conquered Spain more than 700 years earlier. The Reconquista was just
one phase of the centuries-long wars between Christian and Muslim empires
that shaped European perceptions of, and actions in, the Americas. Cap-
tain John Smith had earned his military title fighting in southeastern Europe
against the imperial forces of the Ottoman Turks, then at the height of their
power. There were recognizably imperial states in the Americas as well. In
the two centuries before Columbus’s voyage, the Aztecs had consolidated
an empire in present-day Mexico, and over the course of the fourteenth
century the Inca Empire had expanded to encompass territory from what is
now southern Colombia to Chile. Because of the Aztec and Inca presences,
the view of European conquest as a contest of empires is particularly strong
in Spanish accounts. The conquistador Hernan Cortés described the sophis-
tication and wealth that existed in the Aztec capital, Tenochtitldn, before
he ordered his forces to destroy it. In a more muted way, Smith portrayed
English interactions with the Powhatan Indians as the product of their com-
peting imperial projects, with Chief Powhatan undertaking to absorb the
English newcomers within his expanding area of influence while Smith
struggled to establish dominance.

When the Europeans arrived in the Americas, the indigenous people num-
bered between fifty million and one hundred million. Mass deaths among
the indigenous communities facilitated European expansion. Almost liter-
ally from 1492, Native peoples started to die in large numbers. Whole pop-
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ulations plummeted as diseases such as smallpox, measles, and typhus spread
throughout the Caribbean and then on the mainland of Central and South
America. These diseases became even more lethal as a consequence of war,
enslavement, brutal mistreatment, and despair. The rapid introduction of
slavery of Native Americans by Europeans, which Columbus helped initi-
ate, reflects both historical practices and contemporary developments. The
word “slave” derives from “Slav,” which refers to speakers of Slavic languages,
in central and eastern Europe; many Slavs were taken as property by Spanish
Muslims in the ninth century. Race-based slavery emerged shortly before
Columbus’s first voyage: the European slave trade in Africa began in 1441, and
in 1452 Pope Nicholas V authorized the enslaving of non-Christians. In 1500
slavery was a common form of labor, with variants around the globe, including
in Africa and the Americas. Columbus had intended to create a market in
enslaved Americans, and a substantial number of Natives were taken as slaves,
but ultimately this project failed because too many Native people died. Euro-
peans began transporting small numbers of enslaved Africans to the Americas
shortly after arriving there. Those numbers soon multiplied, and the social
and cultural features of this new world became even more complex as the
slaves introduced the arts and traditions of various African societies.

The impacts in the Americas of disease and of slavery can be seen in min-
iature in the history of the Caribbean island Hispaniola. The population of
Hispaniola (estimated at between one hundred thousand and eight million
in 1492) plunged following the Spanish occupation, partly through disease

New World Natives, from an anonymous German woodcut, c. 1505. The text accompany-
ing this detailed early illustration comments on Native Americans and their customs,

praising their physical appearance and healthfulness as well as their distaste for both
private property and public government. Only in passing does it assert that they kill and
eat their enemies, smoking the dead bodies above their fires, as on closer inspection the
woodcut indicates.
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and partly through abuses of the encomienda system, which gave individual
Spaniards claims to Native labor and wealth. Faced with this sudden decline
in Native workers, Spain introduced African slavery there as early as 1501.
In 1522, the first major slave rebellion in the Americas took place on the
island, when enslaved African Muslims killed nine Spaniards. From this
point forward, slave resistance became commonplace. Nevertheless, by the
mid-sixteenth century the Native population had been so completely dis-
placed by African slaves that the Spanish historian Antonio de Herrera called
the island “an effigy or an image of Ethiopia itself.” Hispaniola was the lead-
ing edge of broader devastations and transformations; colonization, disease,
and slavery had similarly sweeping effects in many parts of the Americas.
It would be inaccurate to picture indigenous Americans as merely victims
suffering an inexorable decline. The motif of the “vanishing Indian” that
became prominent in the early nineteenth century misrepresents historical
realities, which involved unevenly textured cultural developments. Some
indigenous Americans made shrewd use of the European presence to for-
ward their own aims. In 1519, the disaffected Natives in the Aztec Empire
threw in their lot with Cortés because they saw a chance to settle the score
with their overlord, Montezuma. In New England, the Pequot War of 1637
involved a similar alignment on the English side of such tribes as the Nar-
ragansetts and the Mohegans, who had grievances with the militarily aggres-
sive Pequots. The Powhatans of the Chesapeake Bay region and the Iroquois
in the Northeast seized on European technology and the European market,
adopting novel weaponry (the gun) and incorporating new trade goods into
their networks as a means of consolidating advantages gained before the
arrival of the colonists. Beginning in the eighteenth century, the Coman-
ches built an empire that dominated other Native groups and contested
European (and later United States and Mexican) power in the southern
plains and southwestern regions of North America. Above all, Native socie-
ties were not static. Even as their populations shrank, indigenous Americans
resisted, transformed, and exploited the cultural and social practices that
Europeans and Africans brought to the Americas. Eventually, these resilient,
resourceful peoples embraced writing and print to protect their communities,
advance their interests, and convey their vital place in the world.
Meanwhile, the African population in the Americas was expanding.
Although free blacks were a growing presence, most of the Africans were
slaves who were often forced into heterogeneous groups that brought together
members of various cultures speaking distinct languages. Under the harsh
conditions of European domination, they created new forms of expression
that retained ties to their cultures of origin. One notable instance of this
dynamic process involves the West African figure of Esu Elegbara, the
guardian of the crossroads and interpreter of the gods, who appears in
works of verbal art created in African communities throughout the Ameri-
cas. Esu features in narrative praise poems, divination verses, lyrical songs,
and prose narratives and is particularly connected with matters of height-
ened (that is, “literary”) language and interpretation. By the eighteenth
century, many African Americans practiced Christianity, and the Bible pro-
vided a stock of characters and rhetorical postures that they used to artic-
ulate their experiences and worldviews and to advocate for their freedom.
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LITERARY BACKGROUNDS AND
CONSEQUENCES OF 1492

Apart from the literatures of ancient Greece and Rome, few of the works now
regarded as classics of European literature had been produced when Columbus
sailed in 1492. Those that did exist can be grouped into a few genres. There
were epic poems, such as Beowulf (English), The Song of Roland (French),
and Dante’s Divine Comedy (Italian); chivalric romances, including Sir
Gawain and the Green Knight (English); shorter romances, such as the lais
of Marie de France; story sequences, including the Italian writer Boccac-
cio’s Decameron and the English poet Chaucer’s Canterbury Tales; sacred
lyric poems, such as by Hildegard of Bingen; and sonnets, notably those by
the Italian poet Petrarch, who honed the form into a major genre that, dur-
ing the Renaissance, Shakespeare made important to English literature.
Aristotle’s and Cicero’s works were already widely known, and the revival of
Greco-Roman classics that characterized the Renaissance was on the horizon.
Augustine’s Confessions was among the broadly influential works of sacred
prose, while secular chronicles and histories attracted many readers. In
1300, Marco Polo’s account of his travels to China began to circulate; The
Travels of Sir John Mandeville, a fabulous account of a journey through
the Middle East and beyond, appeared five or six decades later. Published
in manuscript before the Gutenberg printing press was invented around
1440, both works are thought to have influenced Christopher Columbus’s
writings about his “new world.”

Beginning with the publication in 1493 of Columbus’s Letter of Discovery,
the printing press became part of the engine driving European expansion
in the Americas. Explorers and adventurers produced a large and intrigu-
ing body of literature that communicated the wonders of the new world,
described Native societies with varying degrees of accuracy and apprecia-
tion, and offered explanations and justifications for numerous colonial proj-
ects. In some cases, notably that of the Spanish friar Bartolomé de las
Casas, writers also testified about the atrocities being committed against
Native peoples. Print increasingly made possible the dissemination of texts
rich with imagery and practical knowledge, helping to stir individual imag-
inations and national ambitions with regard to the West Indies and the
Americas and, in a few instances, seeking to limit the negative impact of
colonization on indigenous Americans.

Cataclysms such as the devastation of the Indies and the Conquest of Mex-
ico produced not only the Spanish narratives of Columbus, Cortés, and Las
Casas but also Native responses. For example, in 1528 anonymous Native
writers, working in the Nahuatl language of the Aztecs but using the Roman
alphabet introduced by the Spanish, lamented the fall of their capital to Cortés:

Broken spears lie in the roads;

we have torn our hair in our grief.

The houses are roofless now, and their walls
are red with blood.

No one reading these four lines will easily glorify the conquest of Mexico or
of the Americas more generally. Such testimonies offer an essential outlook
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on this painful history. The selections in this volume grouped under “First
Encounters: Early European Accounts of Native America” offer both Euro-
pean and indigenous perspectives. So, for instance, the excerpt from Rob-
ert Juet’s narrative of Hudson’s third voyage, published in 1625, relates the
same events as the Delaware narrative that John Heckewelder recorded from
his Native sources in the early nineteenth century—which in turn also pro-
vides an important perspective on the narrative of these events offered, later
in the volume, by Heckewelder’s contemporary Washington Irving.

At the time of conquest Native Americans had rich oral cultures that
valued memory over material means of preserving texts. There were some
important exceptions. The Aztecs and a few other groups produced written
works in their own languages, though Spanish conquerors destroyed many of
the amoxtli and other types of Native “books.” Many indigenous communi-
ties used visual records in subtle and sophisticated ways, with a notable
example being the Andean quipu, a type of knotted string. North American
recording devices included shellwork belts, known as wampum, and painted
animal hides, tepees, and shields. The histories and rituals encoded in these
devices were translated into spoken language in ways that had significant
parallels in what is sometimes called print culture. Scripture was regularly
interpreted and delivered in a sermon in much the same manner as a wam-
pum belt might be “read” at a treaty conference. Again, a printed narrative
might be read aloud, similar to the way that Native tales were recounted,
while hymns and ballads were designed for singing and provided an early
contact point between European and Native verbal artists.

In addition to taking diverse forms, early American literature reflects the
linguistic and cultural range of the colonial world. Spanish, French, Ger-
man and its variants, and other European languages are prominent in the
written archive about North America, as exemplified here in works by writers
such as Alvar Nufiez Cabeza de Vaca, Samuel de Champlain, Sor Juana Inés
de la Cruz, and Francis Daniel Pastorius. Dozens of Native languages left
traces, which include evidence of at least eight creation narratives, with nota-
ble examples being the Iroquois and Navajo creation stories included in this
volume. Although English eventually became the main language in the
United States, and thus the dominant medium of classic American literature,
it was a late arrival in the Americas. Likewise, although the New England
colonies, founded in the early seventeenth century, have conventionally been
regarded as the central source of early American literature, the first North
American settlements were established elsewhere many years earlier. The
Spanish founded colonies at present-day St. Augustine, Florida (1565), and
Santa Fe, New Mexico (1610), and Dutch settlers established New Nether-
land (1614), which came to include New York City and Albany (1614). All of
these cities, which started as colonial outposts, are older than Boston (1630),
which was not even the first permanent English settlement in North Amer-
ica. That distinction goes to the Jamestown colony, in Virginia (1607).

The writings of Thomas Harriot and John Smith about Virginia’s Chesa-
peake Bay region are crucial to a full understanding of the English-language
literature of the Americas. Harriot produced the first account of England’s
new world in A Brief and True Report of the New Found Land of Virginia
(1588), which combines descriptions of marketable commodities, a detailed
and often accurate description of Native beliefs and practices, and a narration
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of how Wingina, the Algonquian headman on Roanoke Island, interacted
with the English colonizers and sought to understand the devastating effects
of the illnesses that followed in their wake. As noted earlier, John Smith was
an enthusiastic and prolific proselytizer for English colonization, instrumen-
tal in the establishment of Virginia and influential as well in the founding of
New England. Smith epitomized those proponents of colonization who came
from the underclasses in their native countries, and he made a powerful case
for the opportunities that America offered them. Energetic and confident,
Smith could be subversive, even mutinous, in his writings as in his life. His
works present a vision of America as a place where much that was genuinely
new might be learned and created. This vision came to maturity in his writ-
ings about New England, and helped to shape what many regard as the most
influential body of writings from the early period.

LITERARY NEW ENGLAND

The founding of Plymouth Plantation, in 1620, marks a new phase in the
literary history of colonial North America. The first months of the Plymouth
colony were inauspicious. After landing on the raw Massachusetts shore in
November 1620, the Pilgrims braced for winter. They survived this “starv-
ing time” with the essential aid of the nearby Wampanoag Indians and their
leader, Massasoit. From these “small beginnings,” as the colony’s leader,
William Bradford, refers to them in Of Plymouth Plantation (c. 1630), grew
a community that later came to be invested with a symbolic significance
that far exceeded its size and remote location. The Pilgrims’ religious moti-
vation for leaving England is only part of the story. Backed by English
investors, the seafaring migration was commercial as well as spiritual.
Among the hundred people on the group’s ship, the Mayflower, almost three
times as many were secular settlers as were Separatist Puritans. The persis-
tent tension between the material and spiritual goals of the Plymouth colo-
nists appears in many early writings about the region. For instance, Thomas
Morton portrays this conflict in values in New English Canaan (1637),
where the Plymouth leaders appear not as holy men but as domineering
and repressive antagonists of Morton’s colony at Ma-re Mount. Morton also
conveys a different sensibility about relations with the Natives, expressing
little desire to convert them to Christianity and focusing instead on joining
with them in May Day festivities. Although Morton probably overstated the
ideological differences and minimized the economic rivalry with Plymouth,
the contrast suggests a spectrum of colonial responses to their new envi-
ronment. In addition, Morton’s language reflects a major strand in English
Renaissance writing, a playful style that contrasts with the plain style of
Bradford and other Puritan authors.

Much larger than either Plymouth or Ma-re Mount was the Massachu-
setts Bay Colony, founded in 1630 by Puritans under John Winthrop. The
Massachusetts Bay colonists initially wanted to retain their ties with the
Church of England, leading to their designation as non-Separating Congre-
gationalists, which distinguished them from the more radical Separatists at
Plymouth. On other issues, they shared basic beliefs with the Pilgrims: both
agreed with the Protestant Reformation leader Martin Luther that no pope
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other Protestants, Puritans believed that
the Bible should be accessible to all
believers, and to that end The New-England
Primer was designed for children learning
to read. Benjamin Harris printed the first
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later version. This page is from The
New-England Primer, a Reprint of the
Earliest Known Edition (1899), edited by
Paul Leicester Ford, which reproduces the
one surviving, incomplete copy of the 1727
edition.
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or bishop had the right to impose any law on a Christian without consent,
and both accepted the Reformation theologian John Calvin’s view that God
freely chose (or “elected”) those he would save and those he would damn
eternally.

Puritans have a grim reputation as religious zealots, prudes, and killjoys.
These conceptions stem from the Calvinist doctrine of election. However,
counter to the stereotype, Puritans did not necessarily consider most people
damned before birth. Instead, they argued that Adam broke the “Cove-
nant of Works”—the promise God made to Adam that he was immortal and
could live in Paradise forever as long as he obeyed God’s commandments—
when he disobeyed and ate of the tree of knowledge of good and evil,
thereby bringing sin and death into the world. Their central doctrine was
the new “Covenant of Grace,” a binding agreement that Jesus Christ made
with all people who believed in him and that he sealed with his Crucifixion,
promising them eternal life. The New England churches aspired to be more
rigorous than others, and this idea of the covenant contributed to the feel-
ing that they were a special few. When John Winthrop in A Model of Chris-
tian Charity (written 1630) expressed the ideals that he wanted the
colonists to embrace, he wrote that the eyes of the world were on them
and that they should strive to be an example for all, a “city upon a hill.”
In their respective histories of
Plymouth and Massachusetts Bay,
Bradford and Winthrop wished
to record the actualization of the
founding dream, which was first
and foremost a dream of a purified
community of mutually support-
ing Protestant Christians.

In keeping with the doctrine of
election, Puritan ministers typi-
cally addressed themselves not to
the hopelessly unregenerate but to
the spiritually indifferent—that is,
to the potentially “elect.” They
spoke to the heart more often than
the mind, always distinguishing
between heartfelt “saving faith” and
“historical,” or rational, understand-
ing. While preachers sometimes
sought to evoke fear by focusing on
the terrors of hell, as the latter-day
Puritan Jonathan Edwards famously
did in his sermon “Sinners in the
Hands of an Angry God” (1741),
this method did not reflect the
exclusive—or even the main—tenor
of Puritan religious life. The consid- .\ "1 1,0 Muse, Lately Sprung up in
erable joy and love in Puritanism  ,erica. There were nine muses in the clas-
resulted directly from meditation sical world. In 1678, this second edition of
on Christ’s redeeming power. The  Bradstreet’s poems was published in Boston.

The Tenth Muse. Anne Bradstreet’s first

book appeared in London in 1650, with the
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minister-poet Edward Taylor conveys this element of Puritan experience in
his rapturous litany of Christ’s attributes: “He is altogether lovely in every-
thing, lovely in His person, lovely in His natures, lovely in His properties,
lovely in His offices, lovely in His titles, lovely in His practice, lovely in His
purchases and lovely in His relations.” All of Taylor’s art considers the mirac-
ulous gift of the Incarnation, reflecting his typically Puritan sensibility.
Similar qualities are evident in the works of Anne Bradstreet, a Puritan and
the first British North American writer to publish a volume of poetry. Brad-
street confessed her religious doubts to her children, but she emphasized that
it was “upon this rock Christ Jesus” that she built her faith. The Puritan
minister Michael Wigglesworth titled a poem The Day of Doom (1662), but
concluded it with God joyfully embracing the saints in heaven.

A comparable emphasis on sacred feeling inhabits the poetry of the Mexi-
can Catholic nun Sor Juana Inés de la Cruz and the narratives of the North
American Quaker writers Elizabeth Ashbridge and John Woolman. Indeed,
religious emotion provided a unifying factor for diverse denominations, lead-
ing to the kind of melding that Crévecceur would later find characteristic of
American life. The closest thing in New England to Crevecceur’s ideal was
in the Providence colony, which the Puritan theologian Roger Williams
helped guide toward a more capacious understanding of religious freedom
than was accepted in Plymouth or Massachusetts Bay. Williams insisted that
“christenings make not Christians.” In other words, as he interpreted the
doctrine of election, rituals and displays meant less than inner faith. Accord-
ingly, he helped make Providence a refuge for religious dissenters and out-
siders, including Antinomians, Quakers, and Jews. He also worked hard—and
for a time, successfully—to establish good relations with the region’s Nar-
ragansett Indians. However, harmonious relations were shattered in 1675,
when King Philip led the Wampanoags and their Narragansett allies to war
against the colonies, with devastating effects on both sides. In her captivity
narrative, the Puritan settler Mary Rowlandson movingly describes the
mutual betrayal experienced by the indigenous people and the colonists.

Just over a decade after Rowland’s captivity, King William’s War became
the first in a series of conflicts between New England and New France that
culminated in 1763 with Britain’s victory in the French and Indian War.
During the intervening decades, colonists regularly fought alongside Euro-
pean troops and Native allies. European state politics informed the fighting,
as did religious differences between Protestant Britain and Catholic France.
The Jesuit Relations, vast chronicles of life in the borderlands of New France,
reflect the imperial and religious tensions. A 1647 narrative included in this
anthology focuses on Isaac Jogues, one of the eight Jesuit missionaries killed
by Natives, canonized (i.e., sainted) by the Roman Catholic Church, and
sometimes referred to as the North American Martyrs. A 1744 narrative
included here tells the life story of Kateri Tekakwitha, a Mohawk woman
from central New York who in 2012 became the first indigenous American to
be canonized by the Church.

Conflicts between Protestant England and Catholic France infused
events that roiled Puritan communities as well, notably including the Salem
witcheraft crisis of 1692. That famous and, in a certain sense, defining
crisis reflected complex transformations of colonial authority and identity.
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Though small in comparison to the witch trials that took place in Europe
and the British Isles in roughly the same period, the tragic events at Salem,
which culminated in the execution of twenty people, loom large in part
because of their distinctive features and overdetermined meaning. The trials
unfolded as the new royal charter transformed Massachusetts Bay from a
colony to a province, shifting power to the metropolis. Meanwhile, rivals
to Puritanism were becoming more visible, not only in New France, but
also in other British colonies with different religious identities and
competing understandings of the relationship between church and state.
Maryland, established in 1634, had a strong association with both Catholi-
cism and religious toleration, while Rhode Island, which had grown from
Roger Williams'’s settlement at Providence, was granted a royal charter in
1663. The founding of the Quaker colony of Pennsylvania in 1681 posed
an especially strong challenge to the Bay Colony, both because of the
rapid growth of Philadelphia into a major hub and because of Quaker-
ism’s competing approach to Christian reform.

One of the most controversial features of Quakerism was its embrace of
women’s religious leadership. This issue resonated in the colony that had
banished Anne Hutchinson in 1638 and, some two decades later, went on
to execute Mary Dyer, a follower of Hutchinson who later embraced Quaker
beliefs and returned to Massachusetts to challenge its authorities. In 1661,
shortly after the end of the Commonwealth and the restoration of the mon-
archy, King Charles II rebuked the Bay Colony for executing Dyer and three
male Quakers. Concerns about Puritan intolerance contributed to the new
regime’s approach to the Massachusetts charter, which unfolded over three
decades even as the monarchy underwent a sustained period of instability
that culminated in the Glorious Revolution of 1688, when the Catholic
King James II was replaced by the Protestant monarchs William and Mary.
All these developments contributed in important though indirect ways to
the Salem proceedings.

Several men were executed during the Salem crisis, but the majority of
the condemned were women. What’s more, the first person to be accused
was the enslaved woman Tituba, who was practicing folk rituals with a group
of Puritan girls when the “afflictions” began. Probably an Indian from the
South American mainland, Tituba had arrived in Salem by way of Barbados.
In 1656, that island had been the immediate point of origin of the first
Quaker evangelists to Massachusetts, who were accused of witchcraft and
imprisoned. Though the Puritans understood what was happening to their
community in different terms than those suggested here, focusing their fears
on the presence of the devil in Massachusetts rather than on social, political,
and religious pressures, their writings did at times reflect an awareness that
many forces inflamed the crisis. Two selections in this volume give some
insight into this symbolically important moment in early American literary
history: the diary of Samuel Sewall, who had served as a judge in the Salem
trials and went on to take an early stand against slavery, and the excerpt
from Cotton Mather’s Wonders of the Invisible World (1693), which shows
how an internationally renowned Puritan intellectual who was attuned to
the new science sought to understand the nature of witchcraft.
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ENLIGHTENMENT IDEALS

The Salem witch trials proved to be a watershed moment, tied to dramatic
social and economic changes during the late colonial period. These shifts
were gradually matched by transformations in intellectual life. By the early
eighteenth century, scientists and philosophers in Europe and the Ameri-
cas had posed great challenges to seventeenth-century beliefs. Many intel-
lectuals now embraced the power of the human mind to comprehend the
universe as never before. What is sometimes called the “modern era”—
characterized principally by the gradual supplanting of religious worldviews
by scientific and philosophical ideas anchored in experiential knowledge—
emerged from efforts to conceive of human existence in new terms. These
developments in science and philosophy, known generally as the Enlight-
enment, did not necessarily lead to secularization. For example, Isaac New-
ton and John Locke—respectively, the leading English scientist and
philosopher of the age—both sought to resolve implicit conflicts between
their work and Christian tradition. Newton’s study of the laws of motion and
gravity had the potential to undermine religious beliefs insofar as it revealed
a natural order that was perhaps independent of divine power. Locke’s the-
ory of the human mind as a tabula rasa, or blank slate, endowed with pow-
ers of perception but without innate content, posed a direct challenge to
established forms of Christianity by calling into question the idea of origi-
nal sin. Arguing that God worked in reasonable, not necessarily mysterious
ways, these thinkers saw nothing heretical in contending that the universe
was an orderly system whose laws humanity could comprehend through the
application of reason.

Many Enlightenment scientists and philosophers deduced the existence
of a supreme being from the construction of the universe rather than from
the Bible, a view often called Deism. For many Deists, a harmonious uni-
verse could represent the beneficence of God, and this positivity extended to
an optimistic view of human nature. Locke said that “our business” here on
earth “is not to know all things, but those which concern our conduct,”
prompting his followers to consider human actions and motives as worthy
objects of study. The philosophers of the Scottish Common Sense school
built on Locke’s insights about human faculties to propose that sympathy and
sociability functioned as a kind of emotional glue that could unite communi-
ties no longer held together by shared beliefs and traditional structures of
authority. Indeed, they claimed that one’s supreme moral obligation was to
relate to one’s fellows through a natural power of sympathy. Adam Smith’s
Theory of Moral Sentiments (1759) was a notably influential contributor to this
vein of social analysis. Meanwhile, earlier modes of thought—for instance,
Bradford’s and Winthrop’s penchants for the allegorical and emblematic, with
every natural and human event seen as a direct message from God—came to
seem anachronistic and quaint.

Interest in ordinary individuals as part of nature and society led to devel-
opments in literature. While religiously themed works such as John Milton’s
Paradise Lost (1667) and John Bunyan’s Pilgrim’s Progress (1678) remained
popular, the novel began to take a recognizably modern shape in the early
eighteenth century. English novelists such as Aphra Behn, Daniel Defoe,
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