
Note

This ebook contains the contents of the following print volumes:

The Norton Anthology of American Literature, Ninth Edition
Volume C
1865–1914

The Norton Anthology of American Literature, Ninth Edition
Volume D
1914–1945

The Norton Anthology of American Literature, Ninth Edition
Volume E

Literature since 1945



W. W. Norton & Com pany has been in de pen dent since its founding in 1923, when William 
Warder Norton and Mary D. Herter Norton "rst published lectures delivered at the  People’s 
Institute, the adult education division of New York City’s Cooper Union. The "rm soon 
expanded its program beyond the Institute, publishing books by celebrated academics from 
Amer i ca and abroad. By midcentury, the two major pillars of Norton’s publishing program— 
trade books and college texts— were "rmly established. In the 1950s, the Norton  family 
transferred control of the com pany to its employees, and  today— with a staff of four hun-
dred and a comparable number of trade, college, and professional titles published each 
year— W. W. Norton & Com pany stands as the largest and oldest publishing  house owned 
wholly by its employees.

Copyright © 2017, 2012, 2007, 2003, 1998, 1994, 1989, 1985, 1979 by  
W. W. Norton & Com pany, Inc.

All rights reserved
Printed in the United States of Amer i ca

Editor: Julia Reidhead
Managing Editor, College: Marian Johnson

Manuscript Editors: Kurt Wildermuth, Harry Haskell, Michael Fleming, Candace Levy
Assistant Editor: Rachel Taylor

Managing Editor, College Digital Media: Kim Yi
Media Editor: Carly Fraser Doria

Assistant Media Editor: Ava Bramson
Media Proj ect Editor: Kristin Sheerin

Marketing Man ag er, Lit er a ture: Kimberly Bowers
Production Man ag er: Sean Mintus

Ebook Production Manager: Mateus Manço Teixeira
Art Director: Debra Morton Hoyt

Text Design: Jo Anne Metsch
Cover Design: Tiani Kennedy
Photo Editor: Cat Abelman
Photo Research: Julie Tesser

Permissions Man ag er: Megan Jackson Schindel
Permissions Clearing: Margaret Gorenstein

Composition: Westchester Book Group

Since this page cannot legibly accommodate all the copyright notices,  
the Permissions Acknowl edgments constitute an extension of the copyright page.

The Library of Congress has catalogued the printed edition as follows:

Names: Levine, Robert S. (Robert Steven), 1953– editor.
Title: The Norton anthology of American literature / Robert S. Levine,  

general editor; Michael A. Elliott, Sandra M. Gustafson, Amy Hungerford,  
Mary Loeffelholz.

Description: Ninth edition. | New York: W. W. Norton & Company, 2017. |  
Includes bibliographical references and index.

Identi"ers: LCCN 2016043347| ISBN 9780393935714 (pbk., v. a : alk. paper) |  
ISBN 9780393264470 (pbk., v. b : alk. paper) | ISBN 9780393264487  
(pbk., v. c : alk. paper) | ISBN 9780393264494 (pbk., v. d : alk. paper) |  
ISBN 9780393264500 (pbk., v. e : alk. paper)

Subjects: LCSH: American literature. | United States--Literary collections.
Classi"cation: LCC PS507 .N65 2016 | DDC 810.8--dc23 LC record available at  

https://lccn.loc.gov/2016043347

ISBN: 978-0-393-63108-1 (e-book)

W. W. Norton & Com pany, Inc., 500 Fifth Ave nue, New York, NY 10110 
wwnorton . com

W. W. Norton & Com pany Ltd., 15 Carlisle Street, London W1D 3BS

https://lccn.loc.gov/2016043347
http://10110wwnorton.com




THE NORTON ANTHOLOGY OF

AMERICAN  
LITERATURE

NINTH EDITION

VOLUME  C :  1865 – 19 14





V O L U M E  A
American Lit er a ture, Beginnings to 1820 • GUSTAFSON

V O L U M E  B
American Lit er a ture 1820–1865 • LEVINE

V O L U M E  C
American Lit er a ture 1865–1914 • ELLIOTT

V O L U M E  D
American Lit er a ture 1914–1945

LOEFFELHOLZ

V O L U M E  E
American Lit er a ture since 1945

HUNGERFORD



Michael A. Elliott
PROFESSOR OF EN GLISH AND AMERICAN STUDIES

EMORY UNIVERSITY

Sandra M. Gustafson
PROFESSOR OF EN GLISH AND AMERICAN STUDIES

UNIVERSITY OF NOTRE DAME

Amy Hungerford
PROFESSOR OF EN GLISH AND AMERICAN STUDIES 

AND DIRECTOR OF THE DIVISION OF THE HUMANITIES

YALE UNIVERSITY

Mary Loeffelholz
PROFESSOR OF EN GLISH

NORTHEASTERN UNIVERSITY



B
W • W • N O R T O N  &  C O M P A N Y

N E W  Y O R K  • L O N D O N

THE NORTON ANTHOLOGY OF 

AMERICAN
LITERATURE

NINTH ED IT ION

Robert S. Levine, General Editor
professor of en glish and  

distinguished university professor and  
distinguished scholar- teacher

University of Mary land, College Park

VOLUME  C :  1 865 – 19 14



vi i

Contents

PREFACE  xv

AC KNOW LEDG MENTS  xxvii

American Lit er a ture 1865–1914

introduction  1
Timeline  16

Walt Whitman (1819–1892) 19

Song of Myself  23
Crossing Brooklyn Ferry  66
Out of the Cradle Endlessly Rocking  71
Vigil Strange I Kept on the Field One Night  75
The Wound- Dresser  76
When Lilacs Last in the Dooryard Bloom’d  78
From Demo cratic Vistas  85

Emily Dickinson (1830–1886) 88

39 [I never lost as much but twice -  ]  92
112 [Success is counted sweetest]  93
124 [Safe in their Alabaster Chambers -  ]  93
202 [“Faith” is a "ne invention]  94
207 [I taste a liquor never brewed -  ]  94
225 [I’m “wife” -  I’ve "nished that -  ]  94
236 [Some keep the Sabbath  going to Church -  ]  95
269 [Wild Nights -  Wild Nights!]  95
320 [ There’s a certain Slant of light]  97
There’s a certain slant of light (1890)  97
339 [I like a look of Agony]  98
340 [I felt a Funeral, in my Brain]  98
353 [I’m ceded -  I’ve stopped being Their’s -  ]  98
359 [A Bird, came down the Walk -  ]  99
372 [ After  great pain, a formal feeling comes -  ]  100
409 [The Soul selects her own Society -  ]  100
448 [I died for Beauty -  but was scarce]  100



v i i i  |  C O N T E N T S

477 [He fumbles at your Soul]  101
479 [ Because I could not stop for Death -  ]  101
518 [When I was small, a  Woman died -  ]  102
519 [This is my letter to the World]  103
545 [They dropped like Flakes -  ]  103
591 [I heard a Fly buzz -  when I died -  ]  103
598 [The Brain -  is wider than the Sky -  ]  104
620 [Much Madness is divinest Sense -  ]  104
656 [I started Early -  Took my Dog -  ]  104
704 [My Portion is Defeat -   today -  ]  105
706 [I cannot live with You -  ]  106
764 [My Life had stood -  a Loaded Gun -  ]  107
1096 [A narrow Fellow in the Grass]  108
1212 [My Triumph lasted till the Drums]  108
1263 [Tell all the Truth but tell it slant -  ]  109
1668 [Apparently with no surprise]  109
1773 [My life closed twice before it’s close]  109
Letters to Thomas Went worth Higginson  110

  April 15 and 25, 1862  110

Mark Twain (Samuel L. Clemens) (1835–1910) 111

The Notorious Jumping Frog of Calaveras County  115
Adventures of Huckleberry Finn  119

CRITICAL CONTROVERSY: RACE AND THE ENDING OF  
ADVENTURES OF HUCKLEBERRY FINN  303

Leo Marx: From Mr. Eliot, Mr. Trilling, and Huckleberry Finn  304
Julius lester: From Morality and Adventures of Huckleberry Finn  307
David l. Smith: From Huck, Jim, and American Racial Discourse  308
Jane Smiley: From Say It  Ain’t So, Huck: Second Thoughts on Mark 

Twain’s “Masterpiece”  311
Toni Morrison: From Introduction to Adventures of  

Huckleberry Finn  312
ALAN Gribben: From Introduction to the NewSouth Edition  314
Michiko Kakutani: Light Out, Huck, They Still Want  

to Sivilize You  316
The Private History of a Campaign That Failed  318
Fenimore Cooper’s Literary Offences  331
The War Prayer  340

Bret Harte (1836–1902) 342

The Luck of Roaring Camp  343

William Dean Howells (1837–1920) 351

Editha  353



C O N T E N T S  |  i x

Henry Adams (1838–1918) 362

The Education of Henry Adams  364
Chapter XXV. The Dynamo and the Virgin  364

Constance Fenimore Woolson (1840–1894) 373

Rodman the Keeper  374

Ambrose Bierce (1842– c. 1914) 394

An Occurrence at Owl Creek Bridge  395
Chickamauga  401

Henry James (1843–1916) 406

Daisy Miller: A Study  410
The Real  Thing  450
The Beast in the Jungle  467

Sarah Winnemucca (c. 1844–1891) 497

Life Among the Piutes  498
From Chapter I. First Meeting of Piutes and Whites  498
From Chapter II. Domestic and Social Moralities  503
From Chapter VIII. The Yakima Affair  505

Joel Chandler Harris (1848?–1908) 508

The Wonderful Tar- Baby Story  509
How Mr. Rabbit Was Too Sharp for Mr. Fox  510

Emma Lazarus (1849–1887) 511

In the Jewish Synagogue at Newport  512
1492  514
The New Colossus  514

Sarah Orne Jewett (1849–1909) 515

A White Heron  516
From The Country of the Pointed Firs  523

Chapter I. The Return  523
Chapter II. Mrs. Todd  524
Chapter III. The School house  526
Chapter IV. At the School house Win dow  528
Chapter V. Captain Littlepage  529
Chapter VI. The Waiting Place  533

Kate Chopin (1850–1904) 537

Désirée’s Baby  538
The Story of an Hour  542
The Storm  544
The Awakening  548



x  |  C O N T E N T S

Mary E. Wilkins Freeman (1852–1930) 639

A New  Eng land Nun  640
The Revolt of “ Mother”  649

 Voices from Native America 660

Oratory
Smohalla: Comments to Major MacMurray  661
Charlot: [He has "lled graves with our bones]  664
CHIEF joseph: From An Indian’s Views of Indian Affairs  667

Narrative
Francis LaFlesche: From The  Middle Five  670
ZITKALA-ŠA: Iktomi and the Fawn  675

The Ghost Dance Songs and the Wounded Knee Massacre  680
[Flat Pipe is telling me]  681
[ Father, have pity on me]  681
[The Crow  Woman]  681

nicholas Black Elk and John G. Neihardt:  
From Black Elk Speaks  682

Charles Alexander Eastman:  
From From the Deep Woods to Civilization  687

JosÉ MartÍ (1853–1895) 691

Our Amer i ca  692

Booker T. Washington (1856–1915) 699

Up from Slavery  701
Chapter I. A Slave among Slaves  701
Chapter II. Boyhood Days  709
Chapter XIV. The Atlanta Exposition Address  716

Charles W. Chesnutt (1858–1932) 724

The Goophered Grapevine  726
Po’ Sandy  733
The Wife of His Youth  740
The Passing of Grandison  749

Pauline Elizabeth Hopkins (1859–1930)  761

Talma Gordon  762

Hamlin Garland (1860–1940) 774

 Under the Lion’s Paw  775



C O N T E N T S  |  x i

Abraham Cahan (1860–1951) 785

Yekl: A Tale of the New York Ghetto  787

Charlotte Perkins Gilman (1860–1935) 842

The Yellow Wall- paper  844
Why I Wrote “The Yellow Wallpaper”?  856

Edith Wharton (1862–1937) 857

The Other Two  859
Roman Fever  872

Ida B. Wells- Barnett (1862–1931) 881

From Mob Rule in New Orleans  883

Sui Sin Far (Edith Maud Eaton) (1865–1914) 908

Mrs. Spring Fragrance  909

W. E. B. Du Bois (1868–1963) 918

The Souls of Black Folk  920
The Forethought  920
I. Of Our Spiritual Strivings  921
III. Of Mr. Booker T. Washington and  Others  927
XIII. Of the Coming of John  937
XIV. Of the Sorrow Songs  947

 realism and naturalism 955

william dean howells: From Editor’s Study 956

henry james: From The Art of Fiction 961

HAMLIN GARLAND: From Local Color in Art 963

William Roscoe Thayer: From The New Story- Tellers  
and the Doom of Realism 965

frank norris: A Plea for Romantic Fiction 968

jack london: From What Life Means to Me 971

Charlotte Perkins Gilman: From Masculine Lit er a ture 974

Frank Norris (1870–1902) 976

A Deal in Wheat  977

Theodore Dreiser (1871–1945) 985

 Sister Carrie  987
Chapter I  987
Chapter III  994



x i i  |  C O N T E N T S

Stephen Crane (1871–1900) 1002

Maggie: A Girl of the Streets  1004
The Open Boat  1048
From The Black Riders  1064
From War Is Kind  1065

James Weldon Johnson (1871–1938) 1067

Lift  Every Voice and Sing  1069
Autobiography of an Ex- Colored Man  1070

Chapter I  1070
Chapter X  1076

Paul Laurence Dunbar (1872–1906) 1093

When Malindy Sings  1094
An Ante- Bellum Sermon  1096
We Wear the Mask  1098
Sympathy  1099
Harriet Beecher Stowe  1099
Frederick Douglass  1100

John M. Oskison (1874–1947) 1101

The Prob lem of Old Harjo  1102

Jack London (1876–1916) 1107

The Law of Life  1108
To Build a Fire  1113

ZITKALA-ŠA (Gertrude Simmons Bonnin) (1876–1938) 1124

Impressions of an Indian Childhood  1127
I. My  Mother  1127
II. The Legends  1128
VII. The Big Red Apples  1130

The School Days of an Indian Girl  1133
I. The Land of Red Apples  1133
II. The Cutting of My Long Hair  1134
V. Iron Routine  1136
VI. Four Strange Summers  1137
VII. Incurring My  Mother’s Dis plea sure  1139

The Soft- Hearted Sioux  1141
Why I Am a Pagan  1146

Upton Sinclair (1878–1968) 1148

The Jungle  1150
Chapter IX  1150



C O N T E N T S  |  x i i i

 becoming american in the gilded age 1157

HORATIO ALGER: From Ragged Dick 1158

ANDREW CAR NE GIE: From The Gospel of Wealth 1161

frederick jackson turner: From The Significance of the  
Frontier in American History 1164

theodore roo se velt 1169
From American Ideals  1169
From The Strenuous Life  1172

CHARLES W. CHESNUTT: From The  Future American 1175

jane addams: Twenty Years at Hull- House 1179
From Chapter V. First Days at Hull- House  1180
From Chapter XI. Immigrants and Their  Children  1182

Horace Kallen: From Democracy versus the Melting Pot 1185

selected Bibliographies  C1

Permissions Acknowledgments  C21

Index  C23





xv

Preface to the Ninth Edition

The Ninth Edition of The Norton Anthology of American Lit er a ture is the "rst 
for me as General Editor; for the Eighth Edition, I served as Associate 
General Editor  under longstanding General Editor Nina Baym. On the 
occasion of a new general editorship, we have undertaken one of the most 
extensive revisions in our long publishing history. Three new section editors 
have joined the team: Sandra M. Gustafson, Professor of En glish and Con-
current Professor of American Studies at the University of Notre Dame, 
who succeeds Wayne Franklin and Philip Gura as editor of “American 
Lit er a ture, Beginnings to 1820”; Michael A. Elliott, Professor of En glish at 
Emory University, who succeeds Nina Baym, Robert S. Levine, and Jeanne 
Campbell Reesman as editor of “American Lit er a ture, 1865–1914”; and 
Amy Hungerford, Professor of En glish and American Studies at Yale Uni-
versity, who succeeds Jerome Klinkowitz and Patricia B. Wallace as editor 
of “American Lit er a ture since 1945.”  These editors join Robert S. Levine, 
editor of “American Lit er a ture, 1820–1865,” and Mary Loeffelholz, editor 
of “American Lit er a ture, 1914–1945.” Each editor, new or continuing, is a 
well- known expert in the relevant "eld or period and has ultimate responsi-
bility for his or her section of the anthology, but we have worked closely 
from "rst to last to rethink all aspects of this new edition. Volume introduc-
tions, author headnotes, thematic clusters, annotations, illustrations, and 
biblio graphies have all been updated and revised. We have also added a 
number of new authors, se lections, and thematic clusters. We are excited 
about the outcome of our collaboration and anticipate that, like the previous 
eight editions, this edition of The Norton Anthology of American Lit er a ture 
 will continue to lead the "eld.

From the anthology’s inception in 1979, the editors have had three main 
aims: "rst, to pres ent a rich and substantial enough variety of works to 
enable teachers to build courses according to their own vision of American 
literary history (thus, teachers are offered more authors and more se lections 
than they  will prob ably use in any one course); second, to make the anthol-
ogy self- suf"cient by featuring many works in their entirety along with 
extensive se lections for individual authors; third, to balance traditional 
interests with developing critical concerns in a way that allows for the com-
plex, rigorous, and capacious study of American literary traditions. As early 
as 1979, we anthologized work by Anne Bradstreet, Mary Rowlandson, 
Sarah Kemble Knight, Phillis Wheatley, Margaret Fuller, Harriet Beecher 
Stowe, Frederick Douglass, Sarah Orne Jewett, Kate Chopin, Mary E. Wilkins 
Freeman, Booker T. Washington, Charles W. Chesnutt, Edith Wharton, 
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W. E. B. Du Bois, and other writers who  were not yet part of a standard canon. 
Yet we never shortchanged writers— such as Franklin, Emerson, Whitman, 
Hawthorne, Melville, Dickinson, Hemingway, Fitzgerald, and Faulkner— 
whose work many students expected to read in their American lit er a ture 
courses, and whom most teachers then and now would not think of  doing 
without.

The so- called canon wars of the 1980s and  1990s usefully initiated a 
review of our understanding of American lit er a ture, a review that has 
enlarged the number and diversity of authors now recognized as contributors 
to the totality of American lit er a ture. The traditional writers look dif fer ent 
in this expanded context, and they also appear dif fer ent according to which 
of their works are selected. Teachers and students remain committed to the 
idea of the literary— that writers strive to produce artifacts that are both 
intellectually serious and formally skillful— but believe more than ever that 
writers should be understood in relation to their cultural and historical 
situations. We address the complex interrelationships between lit er a ture 
and history in the volume introductions, author headnotes, chronologies, 
and some of the footnotes. As in previous editions, we have worked with 
detailed suggestions from many teachers on how best to pres ent the authors 
and se lections. We have gained insights as well from the students who use 
the anthology. Thanks to questionnaires, face- to- face and phone discus-
sions, letters, and email, we have been able to listen to  those for whom this 
book is intended. For the Ninth Edition, we have drawn on the careful 
commentary of over 240 reviewers and reworked aspects of the anthology 
accordingly.

Our new materials continue the work of broadening the canon by repre-
senting thirteen new writers in depth, without sacri"cing widely assigned 
writers, many of whose se lections have been reconsidered, reselected, and 
expanded. Our aim is always to provide extensive enough se lections to do 
the writers justice, including complete works wherever pos si ble. Our Ninth 
Edition offers complete longer works, including Hawthorne’s The Scarlet 
Letter and Kate Chopin’s The Awakening, and such new and recently added 
works as Margaret Fuller’s The  Great Lawsuit, Abraham Cahan’s Yekl: A 
Tale of the New York Ghetto, Nella Larsen’s Passing, Katherine Anne Por-
ter’s Pale Horse, Pale Rider, Nathanael West’s The Day of the Locust, and 
August Wilson’s Fences. Two complete works— Eugene O’Neill’s Long Day’s 
Journey into Night and Tennessee Williams’s A Streetcar Named Desire— are 
exclusive to The Norton Anthology of American Lit er a ture. Charles Brockden 
Brown, Louisa May Alcott, Upton Sinclair, and Junot Díaz are among the 
writers added to the prior edition, and to this edition we have introduced 
John Rollin Ridge, Constance Fenimore Woolson, George Saunders, and 
Natasha Tretheway, among  others. We have also expanded and in some 
cases recon"gured such central "gures as Franklin, Hawthorne, Dickin-
son, Twain, and Hemingway, offering new approaches in the headnotes, 
along with some new se lections. In fact, the headnotes and, in many cases, 
se lections for such frequently assigned authors as William Bradford, Wash-
ington Irving, James Fenimore Cooper, William Cullen Bryant, Lydia 
Maria Child, Henry Wadsworth Longfellow, Ralph Waldo Emerson, Har-
riet Beecher Stowe, Mark Twain, William Dean Howells, Henry James, 
Kate Chopin, W. E. B. Du Bois, Edith Wharton, Willa Cather, and William 



P R E F A C E  T O  T H E  N I N T H  E D I T I O N   |  x v i i

Faulkner have been revised, updated, and in some cases entirely rewritten 
in light of recent scholarship. The Ninth Edition further expands its 
se lections of  women writers and writers from diverse ethnic, racial, and 
regional backgrounds— always with attention to the critical acclaim that 
recognizes their contributions to the American literary rec ord. New and 
recently added writers such as Samson Occom, Jane Johnston Schoolcraft, 
John Rollin Ridge, and Sarah Winnemucca, along with the "gures repre-
sented in “Voices from Native Amer i ca,” enable teachers to bring early 
Native American writing and oratory into their syllabi, or should they pre-
fer, to focus on  these se lections as a freestanding unit leading  toward the 
moment  after 1945 when Native writers fully entered the mainstream of 
literary activity.

We are pleased to continue our popu lar innovation of topical gatherings 
of short texts that illuminate the cultural, historical, intellectual, and literary 
concerns of their respective periods. Designed to be taught in a class period 
or two, or used as background, each of the sixteen clusters consists of brief, 
carefully excerpted primary and (in one case) secondary texts, about six 
to ten per cluster, and an introduction. Diverse voices— many new to the 
anthology— highlight a range of views current when writers of a par tic u lar 
time period  were active, and thus allow students better to understand some 
of the large issues that  were being debated at par tic u lar historical moments. 
For example, in “Slavery, Race, and the Making of American Lit er a ture,” 
texts by David Walker, William Lloyd Garrison, Angelina Grimké, 
Sojourner Truth, James M. Whit"eld, and Martin R. Delany speak to the 
 great paradox of pre– Civil War Amer i ca: the contradictory rupture between 
the realities of slavery and the nation’s ideals of freedom.

The Ninth Edition strengthens this feature with eight new and revised 
clusters attuned to the requests of teachers. To help students address the 
controversy over race and aesthetics in Adventures of Huckleberry Finn, we 
have revised a cluster in Volume C that shows what some of the leading 
critics of the past few de cades thought was at stake in reading and interpret-
ing slavery and race in Twain’s canonical novel. New to Volume A is “American 
Lit er a ture and the Va ri e ties of Religious Expression,” which includes 
se lections by Elizabeth Ashbridge, John Woolman, and John Marrant, while 
Volume B offers “Science and Technology in the Pre– Civil War Nation.” 
Volume C newly features “Becoming American in the Gilded Age,” and 
we continue to include the useful “Modernist Manifestos” in Volume D. We 
have added to the popu lar “Creative Non"ction” in Volume E new se lections 
by David Foster Wallace and Hunter S. Thompson, who join such writers as 
Jamaica Kincaid and Joan Didion.

The Ninth Edition features an expanded illustration program, both of 
the black-and-white images, 145 of which are placed throughout the vol-
umes, and of the color plates so popu lar in the last two editions. In select-
ing color plates— from Elizabeth Graham’s embroidered map of Washington, 
D.C., at the start of the nineteenth  century to Jeff Wall’s “After ‘Invisible 
Man’ ” at the beginning of the twenty- "rst— the editors aim to provide 
images relevant to literary works in the anthology while depicting arts and 
artifacts representative of each era. In addition, graphic works— segments 
from the colonial  children’s classic The New- Eng land Primer and from Art 
Spiegelman’s canonical graphic novel, Maus, and a facsimile page of Emily 
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Dickinson manuscript, along with the many new illustrations— open possi-
bilities for teaching visual  texts.

Period- by- Period Revisions

Volume A, Beginnings to 1820. Sandra M. Gustafson, the new editor of 
Volume A, has substantially revised the volume. Prior editions of Volume A 
 were broken into two historical sections, with two introductions and a 
dividing line at the year 1700; Gustafson has dropped that arti"cial divide 
to tell a more coherent and `uid story (in her new introduction) about the 
variety of American lit er a tures during this long period. The volume continues 
to feature narratives by early Eu ro pean explorers of the North American 
continent as they encountered and attempted to make sense of the diverse 
cultures they met, and as they sought to justify their aim of claiming the 
territory for Eu ro pe ans.  These are precisely the issues foregrounded by 
the revised cluster “First Encounters: Early Eu ro pean Accounts of Native 
Amer i ca,” which gathers writings by Hernán Cortés, Samuel de Champlain, 
Robert Juet, and  others, including the newly added Thomas Harriot. In 
addition to the standing material from The Bay Psalm Book, we include 
new material by Roger Williams; additional poems by Annis Boudinot 
Stockton; Abigail Adams’s famous letter urging her husband to “Remember 
the Ladies”; an additional se lection from Olaudah Equiano on his post- 
emancipation travels; and Charles Brockden Brown’s “Memoirs of Carwin 
the Biloquist” (the complete “prequel” to his "rst novel, Wieland). We con-
tinue to offer the complete texts of Rowlandson’s enormously in`uential A 
Narrative of the Captivity and Restoration of Mrs. Mary Rowlandson, Ben-
jamin Franklin’s Autobiography (which remains one of the most compelling 
works on the emergence of an “American” self), Royall Tyler’s popu lar play 
The Contrast, and Hannah Foster’s novel The Coquette, which uses a real- 
life tragedy to meditate on the proper role of well- bred  women in the new 
republic and testi"es to the existence of a female audience for the popu lar 
novels of the period. New to this volume is Washington Irving, a writer 
who looks back to colonial history and forward to Jacksonian Amer i ca. 
The inclusion of Irving in both Volumes A and B, with one key overlapping 
se lection, points to continuities and changes between the two volumes.

Five new and revised thematic clusters of texts highlight themes central 
to Volume A. In addition to “First Encounters,” we have included “Native 
American Oral Lit er a ture,” “American Lit er a ture and the Va ri e ties of Reli-
gious Expression,” “Ethnographic and Naturalist Writings,” and “Native 
American Eloquence: Negotiation and Re sis tance.” “Native American Oral 
Lit er a ture” features creation stories, trickster tales, oratory, and poetry from 
a spectrum of traditions, while “Native American Eloquence” collects 
speeches and accounts by Canassatego and Native American  women (both 
new to the volume), Pontiac, Chief Logan (as cited by Thomas Jefferson), 
and Tecumseh, which, as a group, illustrate the centuries- long pattern of 
initial peaceful contact between Native Americans and whites mutating into 
 bitter and violent con`ict. This cluster, which focuses on Native Americans’ 
points of view, complements “First Encounters,” which focuses on Eu ro pean 
colonizers’ points of view. The Native American presence in the volume is 
further expanded with increased repre sen ta tion of Samson Occom, which 
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includes an excerpt from his sermon at the execution of Moses Paul, and 
the inclusion of Sagoyewatha in “American Lit er a ture and the Va ri e ties of 
Religious Expression.” Strategically located between the Congregationalist 
Protestant (or late- Puritan) Jonathan Edwards and the Enlightenment "g-
ure Franklin, this cluster brings together works from the perspectives of 
the major religious groups of the early Amer i cas, including Quakerism 
(poems by Francis Daniel Pastorius, se lections from autographical narratives 
of Elizabeth Ashbridge and John Woolman), Roman Catholicism (poems by 
Sor Juana, two Jesuit Relations, with biographical accounts of  Father Isaac 
Jogues and Kateri Tekakwitha), dissenting Protestantism (Marrant), Juda-
ism (Rebecca Samuel), and indigenous beliefs (Sagoyewatha). The new 
cluster “Ethnographic and Naturalist Writings” includes writings by Sarah 
Kemble Knight and William Byrd, along with new se lections by Alexander 
Hamilton, William Bartram, and Hendrick Aupaumut. With this cluster, 
the new cluster on science and technology in Volume B, and a number of 
new se lections and revisions in Volumes C, D, and E, the Ninth Edition pays 
greater attention to the impact of science on American literary traditions.

Volume B, American Lit er a ture, 1820–1865. Under the editorship of 
Robert S. Levine, this volume over the past several editions has become 
more diverse. Included  here are the complete texts of Emerson’s Nature, 
Hawthorne’s Scarlet Letter, Thoreau’s Walden, Douglass’s Narrative, Whit-
man’s Song of Myself, Melville’s Benito Cereno and Billy Budd, Rebecca 
Harding Davis’s Life in the Iron Mills, and Margaret Fuller’s The  Great Law-
suit. At the same time, aware of the impor tant role of African American 
writers in the period, and the omnipresence of race and slavery as literary 
and po liti cal themes, we have recently added two major African American 
writers, William Wells Brown and Frances E. W. Harper, along with Doug-
lass’s novella The Heroic Slave. Thoreau’s “Plea for Captain John Brown,” a 
generous se lection from Stowe’s  Uncle Tom’s Cabin, and the cluster “Slavery, 
Race, and the Making of American Lit er a ture” also help remind students of 
how central slavery was to the literary and po liti cal life of the nation during 
this period. “Native Americans: Re sis tance and Removal” gathers oratory 
and writings—by Native Americans such as Black Hawk and whites such as 
Ralph Waldo Emerson— protesting Andrew Jackson’s ruthless national pol-
icy of Indian removal. Newly added is a se lection from The Life and Adven-
tures of Joaquín Murieta, by the Native American writer John Rollin Ridge. 
This potboiler of a novel, set in the new state of California, emerged from 
the debates that began during the Indian removal period. Through the "g-
ure of the legendary Mexican bandit Murieta, who "ghts back against white 
expansionists, Ridge responds to the vio lence encouraged by Jackson and 
subsequent white leaders as they laid claim to the continent. Po liti cal 
themes, far from diluting the literary imagination of American authors, 
served to inspire some of the most memorable writing of the pre-Civil War 
period.

 Women writers recently added to Volume B include Lydia Huntley 
Sigourney, the Native American writer Jane Johnston Schoolcraft, and 
Louisa May Alcott. Recently added prose "ction includes chapters from 
Cooper’s The Last of the Mohicans, Sedgwick’s Hope Leslie, and Melville’s 
Moby- Dick, along with Poe’s “The Black Cat” and Hawthorne’s “Wake"eld.” 
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For the "rst time in the print edition, we include Melville’s “Hawthorne 
and His Mosses” as it appeared in the 1850 Literary World. Poetry by Emily 
Dickinson is now presented in the texts established by R. W. Franklin and 
includes a facsimile page from Fascicle 10. For this edition we have added 
several poems by Dickinson that  were inspired by the Civil War. Other 
se lections added to this edition include Fanny Fern’s amusing sketch “Writ-
ing ‘Compositions,’ ” the chapter in Frederick Douglass’s My Bondage and 
My Freedom on his re sis tance to the slave- breaker Covey, three poems by 
Melville (“Dupont’s Round Fight,” “A Utilitarian View of the Monitor’s 
Fight,” and “Art”), and Whitman’s “The Sleepers.”

Perhaps the most signi"cant addition to Volume B is the cluster “Science 
and Technology in the Pre– Civil War Nation,” with se lections by the canoni-
cal writers Charles Dickens, Edgar Allan Poe, and Frederick Douglass, by 
the scientists Jacob Bigelow and Alexander Humboldt, and by the editor- 
writer Harriet Farley. The cluster calls attention to the strong interest in 
science and technology throughout this period and should provide a rich 
context for reconsidering works such as Thoreau’s Walden and Melville’s 
“The Paradise of Bachelors and the Tartarus of Maids.” In an effort to under-
score the importance of science and technology to Poe and Hawthorne in 
par tic u lar, we have added two stories that directly address  these topics: Poe’s 
“The Facts in the Case of M. Valdemar” and Hawthorne’s “The Artist of the 
Beautiful” (which reads nicely in relation to his “The Birth- Mark” and 
“Rappaccini’s  Daughter”). Emerson, Whitman, and Dickinson are among the 
many other authors in Volume B who had considerable interest in science.

Volume C, American Lit er a ture, 1865–1914. Newly edited by Michael A. 
Elliott, the volume includes expanded se lections of key works, as well as 
new ones that illustrate how many of the strug gles of this period pre"gure 
our own. In addition to complete longer works such as Twain’s Adventures 
of Huckleberry Finn, Chopin’s The Awakening, James’s Daisy Miller, and 
Stephen Crane’s Maggie: A Girl of the Streets, the Ninth Edition now 
includes the complete text of Yekl: A Tale of the New York Ghetto, a highly 
in`uential novella of immigrant life that depicts the pressures facing newly 
arrived Jews in the nation’s largest metropolis. Also new is a substantial 
se lection from Sarah Orne Jewett’s The Country of the Pointed Firs, a mas-
terpiece of literary regionalism that portrays a remote seaside community 
facing change.

Americans are still re`ecting on the legacy of the Civil War, and we have 
added two works approaching that subject from dif fer ent  angles. Constance 
Fenimore Woolson’s “Rodman the Keeper” tells the story of a Union vet-
eran who maintains a cemetery in the South. In “The Private History of a 
Campaign That Failed,” Mark Twain re`ects with wit and insight on his 
own brief experience in the war. In the Eighth Edition, we introduced a 
section on the critical controversy surrounding race and the conclusion of 
Adventures of Huckleberry Finn. That section remains as impor tant as ever, 
and new additions incorporate a recent debate about the value of an expur-
gated edition of the novel.

We have substantially revised clusters designed to give students a sense 
of the cultural context of the period. New selections in “Realism and Natu-
ralism” demonstrate what was at stake in the debate over realism, among 
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them a feminist response from Charlotte Perkins Gilman. “Becoming Ameri-
can in the Gilded Age,” a new cluster, introduces students to writing about 
wealth and citizenship at a time when the nation was undergoing transfor-
mation. Se lections from one of Horatio Alger’s popu lar novels of economic 
uplift, Andrew Car ne gie’s “Gospel of Wealth,” and Charles W. Chesnutt’s 
“The  Future American” together reveal how questions about the composi-
tion of the nation both in`uenced the lit er a ture of this period and pre"gured 
con temporary debates on immigration, cultural diversity, and the concentra-
tion of wealth.

The turn of the twentieth  century was a time of im mense literary diver-
sity. “Voices from Native Amer i ca” brings together a variety of expressive 
forms— oratory, memoir, ethnography— through which Native Americans 
sought to represent themselves. It includes new se lections by Francis 
LaFlesche, Zitkala-Ša, and Chief Joseph. For the "rst time, we include the 
complete text of José Martí’s “Our Amer i ca,” in a new translation by Martí 
biographer Alfred J. López. By instructor request, we have added "ction and 
non"ction by African American authors: Charles  W. Chesnutt’s “Po’ 
Sandy,” Pauline Hopkins’s “Talma Gordon,” and expanded se lections 
from W. E. B. Du Bois’s Souls of Black Folk and James Weldon Johnson’s 
Autobiography of an Ex- Colored Man.

Volume D, American Lit er a ture 1914–1945. Edited by Mary Loeffelholz, 
Volume D offers a number of complete longer works— Eugene O’Neill’s 
Long Day’s Journey into Night (exclusive to the Norton Anthology), William 
Faulkner’s As I Lay  Dying, and Willa Cather’s My Ántonia. To  these we have 
added Nella Larsen’s Passing, which replaces Quicksand, and Nathanael 
West’s The Day of the Locust. We added Passing in response to numerous 
requests from instructors and students who regard it as one of the most 
compelling treatments of racial passing in American lit er a ture. The novel 
also offers rich descriptions of the social and racial geographies of Chicago 
and New York City. West’s darkly comic The Day of the Locust similarly 
offers rich descriptions of the social and racial geography of Los Angeles. 
West’s novel can at times seem bleak and not “po liti cally correct,” but in 
many ways it is the "rst  great American novel about the "lm industry, and 
it also has much to say about the growth of California in the early de cades 
of the twentieth  century. New se lections by Zora Neale Hurston (“Sweat”) 
and John Steinbeck (“The Chrysanthemums”) further contribute to the vol-
ume’s exploration of issues connected with racial and social geographies.

Se lections by Ezra Pound, T. S. Eliot, Marianne Moore, Hart Crane, and 
Langston Hughes encourage students and teachers to contemplate the inter-
relation of modernist aesthetics with ethnic, regional, and popu lar writing. 
In “Modernist Manifestos,” F. T. Marinetti, Mina Loy, Ezra Pound, Willa 
Cather, William Carlos Williams, and Langston Hughes show how the man-
ifesto as a form exerted a power ful in`uence on international modernism 
in all the arts. Another illuminating cluster addresses central events of 
the modern period. In “World War I and Its Aftermath,” writings by Ernest 
Hemingway, Gertrude Stein, Jessie Redmon Fauset, and  others explore sharply 
divided views on the U.S. role in World War I, as well as the radicalizing 
effect of modern warfare— with 365,000 American casualties—on con-
temporary writing. We have added to this edition a chapter from Hemingway’s 
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"rst novel, The Sun Also Rises, which speaks to the impact of the war on 
sexuality and gender. Other recent and new additions to Volume D include 
Faulkner’s popu lar “A Rose for Emily,” Katherine Anne Porter’s novella Pale 
Horse, Pale Rider, Gertrude Stein’s “Objects,” Marianne Moore’s ambitious 
longer poem “Marriage,” poems by Edgar Lee Masters and Edwin Arlington 
Robinson, and Jean Toomer’s “Blood Burning Moon.”

Volume E, American Lit er a ture, 1945 to the Pres ent. Amy Hungerford, 
the new editor of Volume E, has revised the volume to pres ent a wider 
range of writing in poetry, prose, drama, and non"ction. As before, the vol-
ume offers the complete texts of Tennessee Williams’s A Streetcar Named 
Desire (exclusive to this anthology), Arthur Miller’s Death of a Salesman, 
Allen Ginsberg’s Howl, Sam Shepard’s True West, August Wilson’s Fences, 
David Mamet’s Glengarry Glen Ross, and Louise Glück’s long poem October. 
A se lection from Art Spiegelman’s prize- winning Maus opens possibilities 
for teaching the graphic novel. We also include teachable stand- alone seg-
ments from in`uential novels by Saul Bellow (The Adventures of Augie 
March) and Kurt Vonnegut (Slaughterhouse- Five), and, new to this edition, 
Jack Kerouac (On the Road) and Don DeLillo (White Noise). The se lection 
from one of DeLillo’s most celebrated novels tells what feels like a con-
temporary story about a nontraditional  family navigating an environmental 
disaster in a climate saturated by mass media. Three newly added stories— 
Patricia Highsmith’s “The Quest for Blank Claveringi,” Philip  K. Dick’s 
“Precious Artifact,” and George Saunders’s “CivilWarLand in Bad Decline”— 
reveal the impact of science "ction, fantasy, horror, and (especially in the 
case of Saunders) mass media on literary "ction. Also appearing for the 
"rst time are Edward P. Jones and Lydia Davis, con temporary masters of 
the short story, who join such short "ction writers as Ann Beattie and Junot 
Díaz. Recognized literary "gures in all genres, ranging from Robert Penn 
Warren and Elizabeth Bishop to Leslie Marmon Silko and Toni Morrison, 
continue to be richly represented. In response to instructors’ requests, we 
now include Flannery O’Connor’s “A Good Man Is Hard to Find” and James 
Baldwin’s “Sonny’s Blues.”

One of the most distinctive features of twentieth-  and twenty- "rst- century 
American lit er a ture is a rich vein of African American poetry. This edition 
adds two con temporary poets from this living tradition: Natasha Trethewey 
and Tracy K. Smith. Trethewey’s se lections include personal and historical 
elegies; Smith draws on cultural materials as diverse as David Bowie’s 
 music and the history of the Hubble Space Telescope.  These writers join 
African American poets whose work has long helped de"ne the anthology— 
Rita Dove, Gwendolyn Brooks, Robert Hayden, Audre Lorde, and  others.

This edition gives even greater exposure to literary and social experimen-
tation during the 1960s, 1970s, and beyond. The work of two avant- garde 
playwrights joins “Postmodern Manifestos” (which pairs nicely with “Mod-
ernist Manifestos” in Volume D). Introduced to the anthology through their 
short, challenging pieces, Charles Ludlam and Richard Foreman cast the 
mechanics of per for mance in a new light. Reading their thought pieces in 
relation to the volume’s complete plays helps raise new questions about how 
the seemingly more traditional dramatic works engage structures of time, 
plot, feeling, and spectatorship. To our popu lar cluster “Creative Non"ction” 
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we have added a new se lection by Joan Didion, from “Slouching  Towards 
Bethlehem,” which showcases her revolutionary style of journalism as she 
comments on experiments with public per for mance and communal living 
during the 1960s. A new se lection from David Foster Wallace in the same 
cluster pushes reportage on the Maine Lobster Festival into philosophical 
inquiry: how can we fairly assess the pain of other creatures? This edition 
also introduces poet Frank Bidart through his most famous work— Ellen 
West—in which the poet uses experimental forms of verse he pioneered 
during the 1970s to speak in the voice of a  woman battling anorexia. Stand-
ing authors in the anthology, notably John Ashbery and Amiri Baraka, "ll 
out the volume’s survey of radical change in the forms, and social uses, of 
literary art.

We are delighted to offer this revised Ninth Edition to teachers and stu-
dents, and we welcome your comments.

Additional Resources from the Publisher

The Ninth Edition retains the paperback splits format, popu lar for its `ex-
ibility and portability. This format accommodates the many instructors 
who use the anthology in a two- semester survey, but allows for mixing and 
matching the "ve volumes in a variety of courses or ga nized by period or 
topic, at levels from introductory to advanced. We are also pleased to offer 
the Ninth Edition in an ebook format. The Digital Anthologies include 
all the content of the print volumes, with print- corresponding page and line 
numbers for seamless integration into the print- digital mixed classroom. 
Annotations are accessible with a click or a tap, encouraging students to 
use them with minimal interruption to their reading of the text. The 
e- reading platform facilitates active reading with a power ful annotation 
tool and allows students to do a full- text search of the anthology and read 
online or off. The Digital Editions can be accessed from any computer or 
device with an Internet browser and are available to students at a frac-
tion of the print price at digital . wwnorton . com / americanlit9pre1865 and 
digital . wwnorton . com / americanlit9post1865. For exam copy access to the 
Digital Editions and for information on making the Digital Editions avail-
able through the campus bookstore or packaging the Digital Editions with 
the print anthology, instructors should contact their Norton representative.

To give instructors even more `exibility, Norton is making available the full 
list of 254 Norton Critical Editions. A Norton Critical Edition can be included 
for free with  either package (Volumes A and B; Volumes C, D, E) or any indi-
vidual split volume. Each Norton Critical Edition gives students an authorita-
tive, carefully annotated text accompanied by rich contextual and critical 
materials prepared by an expert in the subject. The publisher also offers the 
much- praised guide Writing about American Lit er a ture, by Karen Gocsik 
(University of California– San Diego) and Coleman Hutchison (University of 
Texas– Austin),  free with  either package or any individual split volume.

In addition to the Digital Editions, for students using The Norton Anthol-
ogy of American Lit er a ture, the publisher provides a wealth of  free resources 
at digital . wwnorton . com / americanlit9pre1865 and digital . wwnorton . com 
/ americanlit9post1865. There students will "nd more than seventy reading- 
comprehension quizzes on the period introductions and widely taught works 
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with extensive feedback that points them back to the text. Ideal for self- study 
or homework assignments, Norton’s sophisticated quizzing engine allows 
instructors to track student results and improvement. For over thirty works 
in the anthology, the sites also offer Close Reading Workshops that walk 
students step- by- step through analy sis of a literary work. Each workshop 
prompts students to read, reread, consider contexts, and answer questions 
along the way, making  these perfect assignments to build close- reading 
skills.

The publisher also provides extensive instructor- support materials. New 
to the Ninth Edition is an online Interactive Instructor’s Guide at iig.wwnor-
ton .com/americanlit9/full. Invaluable for course preparation, this resource 
provides hundreds of teaching notes, discussion questions, and suggested 
resources from the much-praised Teaching with The Norton Anthology of 
American Literature: A Guide for Instructors by Edward Whitley (Lehigh 
University). Also at this searchable and sortable site are quizzes, images, and 
lecture PowerPoints for each introduction, topic cluster, and twenty-"ve 
widely taught works. A PDF of Teaching with NAAL is available for download 
at wwnorton.com/instructors.

Fi nally, Norton Coursepacks bring high- quality digital media into a new 
or existing online course. The coursepack includes all the reading compre-
hension quizzes (customizable within the coursepack), the Writing about 
Lit er a ture video series, a bank of essay and exam questions, bulleted sum-
maries of the period introductions, and “Making Connections” discussion 
or essay prompts to encourage students to draw connections across the 
anthology’s authors and works. Coursepacks are available in a variety of 
formats, including Blackboard, Canvas, Desire2Learn, and Moodle, at no 
cost to instructors or students.

Editorial Procedures

As in past editions, editorial features— period introductions, headnotes, 
annotations, and biblio graphies— are designed to be concise yet full and to 
give students necessary information without imposing a single interpreta-
tion. The editors have updated all apparatus in response to new scholar-
ship: period introductions have been entirely or substantially rewritten, as 
have many headnotes. All selected biblio graphies and each period’s general- 
resources biblio graphies, categorized by Reference Works, Histories, and 
Literary Criticism, have been thoroughly updated. The Ninth Edition retains 
three editorial features that help students place their reading in historical 
and cultural context— a Texts/Contexts timeline following each period 
introduction, a map on the front endpaper of each volume, and a chrono-
logical chart, on the back endpaper, showing the lifespans of many of the 
writers anthologized.

Whenever pos si ble, our policy has been to reprint texts as they appeared 
in their historical moment.  There is one exception: we have modernized 
most spellings and (very sparingly) the punctuation in Volume A on the 
princi ple that archaic spellings and typography pose unnecessary prob lems 
for beginning students. We have used square brackets to indicate titles sup-
plied by the editors for the con ve nience of students. Whenever a portion of 
a text has been omitted, we have indicated that omission with three asterisks. 

http://iig.wwnorton.com/americanlit9/full
http://iig.wwnorton.com/americanlit9/full
http://wwnorton.com/instructors
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If the omitted portion is impor tant for following the plot or argument, we give 
a brief summary within the text or in a footnote.  After each work, we cite 
the date of "rst publication on the right; in some instances, the latter is 
followed by the date of a revised edition for which the author was respon-
sible. When the date of composition is known and differs from the date of 
publication, we cite it on the left.

The editors have bene"ted from commentary offered by hundreds of 
teachers throughout the country.  Those teachers who prepared detailed 
critiques, or who offered special help in preparing texts, are listed  under 
Acknowl edgments, on a separate page. We also thank the many  people at 
Norton who contributed to the Ninth Edition: Julia Reidhead, who super-
vised the Ninth Edition; Marian Johnson, managing editor, college; Carly 
Fraser Doria, media editor; Kurt Wildermuth, Michael Fleming, Harry 
Haskell, Candace Levy, manuscript editors; Rachel Taylor and Ava Bramson, 
assistant editors; Sean Mintus, production man ag er; Cat Abelman, photo 
editor; Julie Tesser, photo researcher; Debra Morton Hoyt, art director; 
Tiani Kennedy, cover designer; Megan Jackson Schindel, permissions man-
ag er; and Margaret Gorenstein, who cleared permissions. We also wish to 
acknowledge our debt to the late George P. Brockway, former president and 
chairman at Norton, who in ven ted this anthology, and to the late M. H. 
Abrams, Norton’s advisor on En glish texts. All have helped us create an 
anthology that, more than ever, testi"es to the continuing richness of 
American literary traditions.

Robert S. Levine, General Editor
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THE GILDED AGE

In 1873, Mark Twain and Charles Dudley Warner pub-
lished The Gilded Age: A Tale of To- day. The novel, 
Twain’s "rst, portrays the United States as a nation con-

sumed by greed and corruption, a land of get- rich- quick 
schemes, rampant speculation, and bribery. Twain and 
Warner "lled their pages with Americans— from country 
villa gers to big- city dwellers— who  were caught up in the 
fantasy of making an easy fortune, willing to sacri"ce their 
scruples for the sake of material success. The book revealed 
an age that too easily mistook gilding for gold.

Commercially and critically, The Gilded Age enjoyed only 
modest success. Some readers  were put off by the “pungent” 
satire;  others thought the book was “confused and inartis-
tic.” One reviewer compared the novel to “a salad dressing 
badly mixed.” But Twain and Warner’s contemporaries 
agreed that The Gilded Age had accurately captured some-
thing impor tant, if unsettling, about the time in which they 
lived, and the book  shaped the way that we think about this 
period of American life. Even  today, many historians follow 
Twain and Warner in referring to the late nineteenth  century 
in Amer i ca as “the Gilded Age.”

Just as impor tant, Twain and Warner’s novel reveals sig-
ni"cant trends that  were emerging in the lit er a ture of the 
United States in the de cades following the Civil War. Rather 
than being concerned with introspection or the perfection 
of literary forms, American lit er a ture in the late nineteenth 
 century privileged the description and documentation of a 
rapidly changing society— a nation undergoing tremendous 
changes in terms of the composition of its population, the 
structure of its economy, and the customs of its  people. 
American writers scrutinized the world around them, and 
their observations on the page  were frequently accompa-
nied by social commentary and sometimes, as in the case 
of Twain, comic wit. Instead of the romantic idealism of 

 Children Sleeping in Mulberry Street, 1890, Jacob Riis. For 
more information about this image, see the color insert in this 
volume.



2  |  A M E R I C A N  L I T  E R  A  T U R E  1 8 6 5 – 1 9 1 4

antebellum authors like Ralph Waldo Emerson and Harriet Beecher Stowe, Gilded 
Age Amer i ca fostered a more mea sured and pragmatic way of looking at the world. 
The role of lit er a ture, in the words of Twain’s con temporary Ambrose Bierce, was to 
“cultivate a taste for the distasteful,” to “endeavor to see  things as they are, not as 
they  ought to be.”

Labels for literary and cultural periods offer a con ve nient shorthand for charac-
terizing the complicated real ity of any cultural moment. We use them, usually with 
the bene"t of hindsight, to reduce the chaos of the past to some kind of narrative 
order. For most of the twentieth  century, literary histories of the Gilded Age cele-
brated American authors for their willingness to pres ent a series of increasingly dis-
tasteful truths, particularly through novels depicting the excesses and foibles of the 
urban environments where new fortunes  were being won and lost. Mark Twain, 
Henry James, Stephen Crane, Edith Wharton, and Theodore Dreiser— all authors 
included in this volume— were recognized as writers who advanced an aesthetic of 
“realism.” The editor and author William Dean Howells was identi"ed as the leading 
proponent of this movement, and literary historians carefully analyzed his advocacy 
in the pages of magazines like the Atlantic Monthly and Harper’s.

During the last three de cades, scholars of American lit er a ture have been con-
cerned that this period in American lit er a ture has been too narrowly de"ned. They 
have noted that how one de"nes what is “real” depends on where one sits in society— 
and that the authors named above  were largely located in the nation’s urban cen-
ters, where they focused primarily on the lives of native- born whites. Scholars have 
also observed that editors like Howells  were in fact interested in cultivating a wider 
variety of perspectives, including authors from regions across the United States, 
immigrant writers, and African American authors. If one of the roles of lit er a ture is 
to “see  things as they are,” then our de"nition of lit er a ture could also expand beyond 
"ction and poetry to include other forms of writing— such as autobiography, sketches, 
and folk tales— that proliferated during this period. This volume— like  every other 
volume of The Norton Anthology of American Lit er a ture— employs this broader def-
inition of lit er a ture. In addition to "ction and poetry, the texts  here include oratory, 
social commentary, and even a few works that  were originally published in languages 
other than En glish.

Lit er a ture, though, does not merely show how  things are. It amuses, provokes, 
cajoles, and inspires. Twain was one of the "ercest critics of his time, but he was 
also one of its "nest entertainers. His writing not only re`ected the world that sur-
rounded him, but it also played a signi"cant role in shaping how his readers (including 
us) understand that world. The realism that `ourished between the Civil War and 
World War I raises as many questions about the purpose of lit er a ture as it answers. 
How should lit er a ture respond to the social prob lems of its time? How can language 
capture what is real? Who gets to decide what counts as realism and what counts 
as fantasy? How can lit er a ture help us to understand competing perspectives on 
real ity?

 These questions remain as pertinent in our time as they  were in Twain’s. Many of 
the changes sweeping through Twain’s world seem to foreshadow the strug gles of 
our own time. The period encompassing the end of the nineteenth  century and the 
beginning of the twentieth witnessed an in`ux of immigrants to Amer i ca, questions 
about racial equality and racial vio lence, anxiety about shifting gender roles, and 
concerns about the accumulation and concentration of wealth. The distance between 
the late nineteenth  century and the pres ent is substantial and the differences 
between that period and ours are signi"cant, but  there are good reasons that some 
have called the early twenty- "rst  century a “second Gilded Age.”



RECONSTRUCTING AMER I CA

The Civil War transformed the lives of the four million African Americans who obtained 
their freedom from slavery, but its costs  were staggering. The combined death toll 
from the Union and Confederate armies equaled more than 620,000 soldiers—or 
about 2  percent of the total U.S. population. Historians have offered a conservative 
estimate of an additional 50,000 civilian casualties, mostly in areas that declared 
secession from the Union. Of  those who survived  battle, hundreds of thousands 
sustained injuries, and the "ghting obliterated "elds, factories, and homes in the 
war’s path. In the face of so much destruction and suffering, the rebuilding of the 
United States required more than simply repairing railroads and clearing away the 
debris of war. The reconstruction of Amer i ca also required a reimagination of what 
it meant to be an American.

In their quest to rebuild the United States, Americans in the post– Civil War era 
looked in a variety of directions for the resources needed for renewal: abroad, for 
immigrant populations that would provide the  labor necessary for economic growth; 
to the west, where land, minerals, and other natu ral resources seemed to be abun-
dant; and to the south, where the destruction left by the war created opportunities 
for entrepreneurial investors. Fi nally, by the turn of the twentieth  century, Ameri-
cans  were looking to foreign lands in a new way, as the United States sought to claim 
its place on the world stage as an imperial power. What united  these disparate ener-
gies was a drive for material prosperity—an unquestioned belief in economic pro-
gress. Signs of this creed  were vis i ble in the New York mansions constructed on Fifth 
Ave nue; in the thrumming activity of the stockyards and market exchanges of Chi-
cago; and in the new forms of leisure activities— amusement parks, dance halls, 
nickleodeons— that catered to working- class  people who found they had some extra 
time and money to spend on plea sure.

But that prosperity came at a price. Though wages for blue-  and white- collar work-
ers  rose during the late nineteenth  century, the gains for laborers  were far smaller 
than the fortunes being made and lost by the industrial cap i tal ists who seemed to 
control a larger and larger share of the American economy  every year. The laissez-
faire capitalism that generated such spectacular opportunities was also fraught with 
risk— and the nation endured the consequences of a series of "nancial panics and 
market crashes. Though the Homestead Act of 1862 promised  free or cheap acre-
age to  every individual or  family who would  settle and “improve” land according to 
a set formula, much of the available land was donated to railroads to encourage their 
growth. The expansion of the railroad network was critical to the larger economic 
development of the United States, yet it meant that farmers found themselves at the 
mercy of the large corporations that transported their goods—an economic order 
that the writer Frank Norris characterized as a  giant “octopus” that wielded its power 
across the land. In the end, large- scale farming took over from the  family farm, 
increasing agricultural yields but forcing many farmers to join the swelling popula-
tions of American cities.

The rapid urbanization of the United States in the late nineteenth  century per-
manently changed the cultural landscape of the nation. Between 1865 and the turn 
of the twentieth  century, New York grew from a population of 500,000 to nearly 3.5 
million. Chicago, with a population of only 29,000 in 1850, had more than 2 mil-
lion inhabitants by 1910. Yet Upton Sinclair titled his  great novel of Chicago life 
The Jungle (1906) for good reason. Urban workers often faced brutal, even danger-
ous, conditions, and the late nineteenth  century witnessed the rise of industrial  labor 
movements. Americans  were shocked when strikes turned violent in cities such as 
Pittsburgh and Chicago, though ultimately neither blue- collar laborers nor small 
farmers  were fully successful in opposing the forces of capital.  Until the regulations 
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of the early twentieth  century, legislators and other elected of"cials believed that 
the welfare of the nation required that the forces of capitalism remain unchecked. 
Kickbacks, bribes, and other forms of corruption further ensured that corporate and 
industrial interests  were well- represented by politicians.

The growth of industry and the urbanization of the United States  were fueled by 
unpre ce dented levels of immigration. In 1870, the U.S. population was 38.5 million; 
by 1910, 92 million; by 1920, 123 million. A large percentage of this increase came 
from the arrival of immigrants from southern and eastern Eu rope: Rus sia, Poland, 
Italy, and the Balkan nations. As much as  these new Americans  were crucial to the 
prosperity of the nation, they  were also a source of anxiety, and the question of what 
it means to acquire an American identity is at the center of the "nal section of this 
volume, “Becoming American in the Gilded Age.” Throughout this period, native- 
born Americans, particularly whites, worried that the surge of immigrants would 
change the racial and religious character of the nation. From a very dif fer ent per-
spective, immigrant writers like Abraham Cahan— a Jew `eeing the oppression of 
his native Belarus— told stories about newcomers to Amer i ca grappling with the 
demands of a new language and new customs, including in his novel Yekl: A Tale of 
the New York Ghetto (1896), reprinted in full in this volume.  After the turn of the 
twentieth  century, Americans found a new meta phor to describe the experience of 
immigrants. The hero of Israel Zangwill’s play The Melting- Pot— "rst staged in the 
United States in 1909— proclaims: “Amer i ca is God’s Crucible, the  great Melting- 
Pot where all the races of Eu rope are melting and reforming!”

Not every one, of course, wanted to melt or reform. For American Indians living 
in the western half of the continent, the expansion of the United States threatened 
their po liti cal and cultural autonomy. From the time of the earliest treaties with the 
United States, Native nations had agreed to cede large tracts of land with some ter-
ritory speci"cally “reserved” for themselves. What we currently think of as Indian 
reservations came about as a result of President Ulysses S. Grant’s policies of the 
late 1860s, which sought— and mostly forced— the agreement of vari ous Native 

Golden Spike Ceremony. Joining the tracks for the "rst transcontinental railroad, 
Promontory, Utah Territory, 1869.
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nations to limit themselves to lands designated by the federal government. In the 
1880s, an organ ization of eastern philanthropists calling itself “Friends of the Indian” 
began to implement an agenda for assimilating Native Americans into the white 
mainstream. This organ ization meant well, but its methods inevitably devalued 
Native ways of life in  favor of white schooling, white patterns of town settlement 
and agriculture, and above all white religion. Native writers such as Zitkala- Ša 
(Yankton Sioux), Francis LaFlesche (Omaha), and John Milton Oskison (Cherokee)— 
all in this volume— wrote about the effects of such efforts on their  people. At the 
same time that government and missionary boarding schools  were attempting to strip 
American Indians of their tribal cultures, the government was working to separate 
them from their land. In 1887, the U.S. Congress approved the Dawes Severalty Act, 
which set in motion a pro cess for dissolving the communal land holdings of tribal 
reservations and assigning smaller parcels of land to individual Indians. The Dawes 
Act fragmented the collectively held tribal lands and reduced the total Native land 
base by some ninety million acres before the policy was abandoned in 1934.

For most white Americans, the melting pot also excluded African Americans. Of 
all the social con`icts that animate the lit er a ture of the late nineteenth and early 
twentieth centuries, none matches the force or complexity of the continued subju-
gation of black Americans during this period.  After the surrender of the Confeder-
acy, U.S. federal troops occupied its former states and attempted to make good on 
the promise of equality. Twelve years  later, in 1877, that promise was abandoned as 
members of Congress worked out a deal that would break a deadlocked presidential 
election. In exchange for sending Rutherford B. Hayes, a Republican, to the White 
House, members of his party agreed that the federal government would withdraw 
soldiers from the South and appropriate funds for railroads and other infrastruc-
ture needs  there. In the years that followed, this po liti cal compromise would give 
way to a broader cultural consensus among white Americans. Reconciliation between 
North and South became of paramount importance, and white Americans would 
avoid reopening sectional wounds by ignoring the growing po liti cal and economic 

Ellis Island. Staff interviewing new immigrants, c. 1910. From 1892 to 1954,  
New York’s Ellis Island was the gateway for millions of immigrants to the United States.
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disempowerment of African Americans in the former states of the Confederacy. 
In spite of the genuine pro gress that had occurred since the Civil War, African 
Americans often found themselves returning to the questions that had underlain 
that terrible con`ict. Speaking on “The Race Prob lem in Amer i ca” at the World’s 
Columbian Exposition in 1893, the famed abolitionist Frederick Douglass faced 
down a crowd of hecklers. “Men talk of the Negro prob lem,” he declaimed. “ There 
is no Negro prob lem. The prob lem is  whether the American  people have honesty 
enough, loyalty enough, honor enough, patriotism enough to live up to their own 
Constitution.”

THE LITERARY MARKETPLACE

Douglass’s words remind us that for all that was new about post– Civil War Amer-
i ca,  there  were also substantial continuities with what had come before. Writers 
like Ralph Waldo Emerson, Harriet Beecher Stowe, and Walt Whitman remained 
active and in`uential "gures into the 1880s and the 1890s. Emily Dickinson’s most 
productive years as a poet occurred during the Civil War, but she would not become 
widely known as a poet  until the 1890s, when her verses  were published in heavi ly 
edited versions. Herman Melville published three books of poetry in the 1870s 
and 1880s, and then composed the masterful novella Billy Budd, which remained 
unpublished  until long  after his death in 1891.

In spite of the in`uence of such writers in the years following the Civil War, many 
American writers of this era began to understand themselves as belonging to a dis-
tinct generation. Indeed, the late nineteenth  century was when scholars and critics 
began dividing the lit er a ture of the United States into distinct historical periods, 
seeking to create a coherent history of American writing. The turn of the twentieth 
 century witnessed the publication of several in`uential anthologies of American 
lit er a ture— and even the "rst college courses on the subject. By that time, the realm 
of lit er a ture—of literary writing and reading— had under gone substantial changes. 
The post– Civil War de cades saw the United States create and import many features 
of the literary marketplace that we now take for granted: the standardization and 
proliferation of book reviewing; the circulation of best- seller lists; the growth, si mul-
ta neously, of several classes of readers, including well- educated white- collar readers, 
 middle- class readers who attended book clubs, and increasingly literate working 
classes who might encounter lit er a ture through newspapers or dime novels. The 
commercial realm governing both author and text changed in signi"cant ways, 
most crucially with the rati"cation of the International Copyright Act of 1891, a 
law supported by literary "gures such as Mark Twain and William Dean Howells. 
The act extended copyright protection to foreign writers in the United States and 
enabled American authors to receive the same protection abroad.

During this period, the center of the growing publishing industry migrated from 
New  Eng land to New York, and commercial publishing became a more professional 
and specialized enterprise. As the American reading public grew, publishing  houses 
increasingly focused on dif fer ent segments of the literary marketplace and devised 
new methods to excite publicity and increase sales. The turn of the twentieth  century 
fostered the rise of literary celebrity in the United States, most obviously epito-
mized by Mark Twain. Like  later authors such as Jack London, Ernest Hemingway, 
and Gertrude Stein, Twain became a public "gure whose actions and words  were 
reported regularly in newspapers and in the press, and he was arguably the most 
recognizable American in the world for several de cades.

The development of the railroads and the growth of urban markets both contrib-
uted to the development of mass cultural expression in the post– Civil War United 
States. Readers of lit er a ture could purchase new works by subscribing to them, as 
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one might subscribe to a magazine, or "nd them in the increasing number of lend-
ing libraries—or they might encounter poems, short stories, and serialized novels 
in periodicals.  Middle-  and professional- class readers  were the target audience of 
magazines such as the Atlantic,  Century, and Harper’s— where they could "nd 
writers such as Henry James, Constance Fenimore Woolson, and Sarah Orne Jew-
ett. In San Francisco, the Overland Monthly emerged as the leading western liter-
ary periodical with a regional focus; it published Bret Harte, Ambrose Bierce, Sui 
Sin Far, and Mark Twain, among  others. Abraham Cahan founded the Yiddish 
newspaper the Jewish Daily Forward in 1897, and Pauline E. Hopkins serialized her 
sensational novels in the Colored American Magazine, founded in 1900. As  these 
examples suggest, new forms of cultural expression did not translate into a single, 
uni"ed reading public. For white nativists— who  were worried about the increasing 
number of immigrants from eastern and southern Eu rope, as well as the in`uence 
of African Americans and Asian Americans— the vis i ble diversity of American lit er-
a ture exacerbated their fears about the  future of their country.

FORMS OF REALISM

Nowhere was the anxiety about the state of American lit er a ture and its relationship 
to the American populace more on display than in the debates about literary real-
ism that tran spired in the last two de cades of the nineteenth  century. Realism was 
(and is) a slippery term, one that could be applied to a variety of literary proj ects; 
most commonly, it was used to refer to literary "ction that was rooted in the obser-
vation and documentation of the details of everyday life. American realists saw 
themselves as being in`uenced by the development of realist "ction in Britain and 
continental Eu rope; they looked to writers as diverse as George Eliot ( Eng land), Ivan 
Turgenev (Rus sia), and Henrik Ibsen (Norway). However, the author and editor Wil-
liam Dean Howells contended that literary realism had a par tic u lar function in the 
demo cratic society of the United States. Howells held that by documenting the 
speech and manners of a wide variety of  people— representing a diversity of social 
classes— literary realism could foster a shared demo cratic culture. “Democracy in 
lit er a ture . . .  wishes to know and to tell the truth,” he wrote. At a time when Ameri-
can society seemed on the verge of fracturing into divisions of class, race, and 
ethnicity, lit er a ture could help cultivate empathetic bonds that would hold it 
together. Howells continued, “Men are more alike than unlike one another: let us 
make them know one another better, that they may be all humbled and strengthened 
with a sense of their fraternity.”

A section of this volume pres ents several key arguments about realism and how it 
might be de"ned, including an example of the substantial criticism that Howells’s 
vision faced. Some critics believed that realism abandoned the moral purpose of art 
in  favor of the vulgar and commonplace;  others believed that realist "ction relied 
too much on dull observation instead of dramatic storytelling. In spite of this oppo-
sition, Howells’s ideas set the agenda for the American literary establishment in his 
time. Indeed, this volume is "lled with writers that Howells encouraged, published, 
or reviewed favorably during his  career. He was an early champion of his contempo-
raries Henry James and Mark Twain— maintaining close ties with both writers for 
decades— and  later promoted younger writers such as Stephen Crane, Abraham 
Cahan, Paul Laurence Dunbar, and Charles Chesnutt (all represented in this anthol-
ogy).  These writers, he believed, would usher in an age in which the United States 
could stand on the world stage as an equal to other nations as a contributor to world 
letters.

The interest in forms of literary realism was especially welcoming of regional 
writing from throughout the United States. On a practical level, regional writing 
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`ourished with the proliferation of mass magazines, for which short stories and 
sketches  were ideal, and which catered to urban audiences with an interest in learn-
ing about distant  peoples and their cultures. By the end of the nineteenth  century, 
virtually  every region of the country had one or more “local colorists” dedicated to 
capturing its natu ral, social, and linguistic features.  These works, such as Joel 
Chandler Harris’s plantation tales, could be suffused with nostalgia. In other cases, 
such as in the writing of Constance Fenimore Woolson and Charles Chesnutt about 
the South, or the Maine "ction of Sarah Orne Jewett, regional writers portrayed the 
stresses and complexities of par tic u lar locales  under the pressure of tremendous 
change. Hamlin Garland, a vis i ble advocate of regional writing, depicted midwestern 
farmers coming to terms with harsh economic truths, and Mary Wilkins Freeman 
explored the effects of tradition on the lives of New  Eng land  women. The appetite for 
regional writing played a large role in launching the  careers of writers from the 
American West. First published in 1865, Mark Twain’s tall tale from the California 
frontier, “The Notorious Jumping Frog of Calaveras County,” remained his best 
known work for many years, and Bret Harte became a national "gure in 1868 with 
“The Luck of Roaring Camp,” a story that explores and exploits colorful myths of 
the West.

Literary realism and regionalism also in`uenced the way that writers portrayed 
the lives of racial and ethnic “ others”— nonwhites seen as dif fer ent from the major-
ity of American readers. Both white and African American writers, for instance, 
depicted black characters as speaking in a vernacular that was distinct from the 
speech of their white characters, and they often took advantage of white interest in 
African American folk beliefs. Joel Chandler Harris’s “Wonderful Tar Baby Story” 
(1881), told by  Uncle Remus, was im mensely popu lar, and the superstitions voiced 
by Jim in Mark Twain’s Adventures of Huckleberry Finn (1884) contributed to its suc-
cess. Charles Chesnutt’s conjure tales offered a new take on the practice of present-
ing African American traditions to white readers, one that allows the reader to see 
an African American storyteller as much less naïve in his engagement with white 
audiences. The interest in vernacular speech extended to poetry as well, as Paul Lau-
rence Dunbar manipulated the rhythms of African American speech into some of 
the best- known verse of his time.

In their repre sen ta tions of African Americans,  these authors sought to depict ways 
of speaking that  were notably dif fer ent in vocabulary and pronunciation from the 
En glish spoken by their readers. To capture that difference, they represented Afri-
can American voices in the form of a dialect— a variation of a language that is par-
tic u lar to a group or region. For writers, putting dialect on the page involved changing 
the spelling and punctuation of characters’ dialogue so that it purported to match the 
spoken patterns of a par tic u lar race, class, or ethnicity. This practice of writing 
dialogue in the form of a dialect became common in the late nineteenth  century, 
and it extended to the repre sen ta tion of all  those thought to be outside the main-
stream society of  middle- to upper- class Anglo- Amer i ca. African Americans, recent 
immigrants, and the urban poor  were all presented in lit er a ture as speaking a non- 
standard En glish. This vogue for dialect lit er a ture, which extended from newspaper 
sketches to literary novels, can make the writing of this period challenging for the 
twenty- "rst- century reader. But the dif"culty serves a purpose. For writers like 
Twain, Chesnutt, and  others such as Abraham Cahan and Stephen Crane, transcrib-
ing dialogue as nonstandard dialect was a means of representing the social dis-
tances that existed among their characters— distances that could have results that 
 were comic, tragic, or both—as well as the distance  these writers presumed between 
their characters and their  middle- class readers. Indeed, it could, in fact, be part of 
the purpose of a work of lit er a ture that readers must strug gle to understand speakers 
from racial or ethnic backgrounds dif fer ent from their own.

By the turn of the twentieth  century, the literary interest in the traditions of “the 
folk” was vis i ble everywhere in American lit er a ture. When Kate Chopin sought an 
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audience for her tales of rural Louisiana, she titled her volume Bayou Folk (1894). 
When W. E. B. Du Bois published his groundbreaking collection of essays about race 
and racism in the United States, he called the book The Souls of Black Folk (1903). 
During the "nal de cades of the nineteenth  century, the publication of dialect lit er-
a ture, folktales, and local- color sketches coincided with the rise and professional-
ization of social sciences that  were oriented  toward the same materials. For Native 
Americans, the development of anthropology in the United States had par tic u lar sig-
ni"cance. Even as American Indians  were a target of assimilation campaigns to 
erase their languages, cultures, and religions, anthropologists  were traveling the con-
tinent attempting to document  those very  things. Sponsored both by the federal 
government and by universities, the anthropologists transcribed songs, stories, and 
ceremonials— collecting them on the page just as they collected physical artifacts 
for natu ral history museums. Native American authors such as Zitkala- Ša could "nd 
their way into print by producing their own versions of tribal stories, a practice that 
continues to this day. Just as impor tant, she and other Native writers reminded 
Americans that Indians would continue to persist outside of museums. The section 
of this volume on “Voices from Native Amer i ca” includes a variety of textual forms 
that presented Indian perspectives to non- Indians during this period.

In expanding the diversity of American writing, realism did not cure any of the 
social ills of the Gilded Age. However, the interest in realism allowed for a more 

A Feast Day at Acoma, Edward S. Curtis, 1904. In 1892 Curtis (1868–1952) opened a 
studio in Washington Territory and began to photo graph local Indians. Curtis traveled 
widely, portraying Native  people and scenes in an elegiac manner, attempting to document 
what he understood to be the last days of the “vanishing Indian.” What ever his intentions, 
A Feast Day at Acoma shows a bustling scene of Pueblo  people in the Southwest.
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socially engaged lit er a ture, one in which the bound aries between "ction and non-
"ction could become blurred. Looking back to the Civil War, Ambrose Bierce’s dark, 
violent tales of the con`ict and Twain’s comic “Private History of a Campaign That 
Failed” (1885)  were both published alongside the more serious accounts of  battles 
and generals; Constance Fenimore Woolson and Charles W. Chesnutt both wrote 
searing stories of Reconstruction at a time when the economic  future of the South 
was a frequent topic of national discussion; and Booker T. Washington’s Up from 
Slavery, published in 1901, offered a blueprint for African American uplift and was 
instantly recognized as a masterpiece of autobiography, only to meet with a sharp 
rejoinder two years  later by W. E. B. Du Bois in The Souls of Black Folk—a mix of 
memoir, polemic, social science, and "ction. The turn of the twentieth  century was 
a time of lively, even heated, argument about the  future of the nation, and literary 
realism was an invitation for authors to dive into  those debates rather than to turn 
away.

THE “ WOMAN QUESTION”

One such debate was about how the role of  women in American life would be 
de"ned—or even  whether it should be de"ned at all. In the post– Civil War era, 
females raised in  middle-  and professional- class homes had increasing access to sec-
ondary and even higher education. They had access to new forms of mass entertain-
ment, and urbanization offered new forms of cultural and po liti cal activity. The 
consumer culture of the late nineteenth  century allowed  women increasing oppor-
tunity to assert their own wants and desires, and the decreasing price of magazines 
was coupled by an increase in the number of periodicals that sought a female read-
ership.

During the last two de cades of the nineteenth  century,  women increasingly 
participated in social clubs of all kinds, a movement that facilitated the discussion 
among  women of the cultural and po liti cal issues of the moment.  Women’s clubs 
might invite speakers or select books for discussion, and the “clubwoman” could 
exert signi"cant in`uence in a community. While  women’s clubs  were often identi-
"ed, in the popu lar press, with liberal attitudes about gender roles, they could also 
act as conservative forces— organized around traditional lines of class, religion, 
and race. Indeed, in the 1890s  women formed separate national organ izations for 
white and African American  women’s clubs. For immigrant and working- class com-
munities,  women’s clubs  were an opportunity to discuss the challenges of urban 
environments. For African American  women, clubs allowed members to share in an 
agenda of racial advancement and to achieve the  middle- class respectability often 
denied them in their daily lives.

The “ Woman Question,” to use a common phrase from this period, was actually 
more than a single question; it was a host of issues related to education, participa-
tion in the workforce, and the social in`uence of  women on issues such as temper-
ance. Although marriage and matrimony de"ned, in the popu lar imagination, the 
conventional roles for  women of all classes, changes in the divorce laws during 
the 1890s fueled debates about female autonomy and the institution of marriage. 
The chief po liti cal issue identi"ed with  women during this period was suffrage. 
Proponents of female suffrage  were bitterly disappointed by the 1870 rati"cation of 
the Fifteenth Amendment to the Constitution, which extended—at least in theory— 
the voting franchise to African American men but not to  women of any race. Mem-
bership in the National  Woman Suffrage Association, founded in 1869, grew 
dramatically in the late nineteenth  century. However, the question of voting rights 
also fostered racial and ethnic division throughout the period, as white, native- 
born  women often raised their claims to the ballot by deriding the fact that  others 
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they deemed less worthy, including new immigrant and African American men, 
could vote. Black suffragists  were often excluded from national events, and many 
formed their own suffrage organ izations.

The quest for female suffrage would not be complete  until the rati"cation of the 
Nineteenth Amendment in 1920, but throughout the de cades between the Civil War 
and World War I, Americans had a sense that  women  were claiming new forms of 
autonomy. At such a time, even something as ordinary as a bicycle, increasingly 
popu lar in the late nineteenth  century, could become a symbol of female emancipa-
tion. (“It gives  women a feeling of freedom and self- reliance,” Susan B. Anthony 
famously said.) The questions and anx i eties about the changing place of  women in 
American culture reverberate throughout the texts in this volume of The Norton 
Anthology. By portraying an “American girl” attempting to navigate the world of lei-
sure and desire, Henry James struck a nerve with the publication of Daisy Miller in 
1879, and he returned to  these themes throughout his long  career as a novelist. In 
a dif fer ent vein, Charlotte Perkins Gilman’s “The Yellow Wall- paper”— a story that 
was quickly recognized as a classic when it was "rst published in 1892— depicts how 
the medical regime of the late nineteenth  century attempted to contain the cre-
ative energies of American  women. Kate Chopin’s The Awakening (1899) and The-
odore Dreiser’s  Sister Carrie (1900), published within a year of one another, both 
feature protagonists who attempt to achieve autonomy and ful"ll their desires, 
with very dif fer ent outcomes. Edith Wharton’s short stories, such as “The Other 
Two” (1904), "nd comedy and pathos in an upper- class world in which divorce is 
increasingly common.

Female writers of color wrote about many of  these same issues, but they also 
addressed the ways in which racism created a social landscape even more challeng-
ing than that faced by their white counter parts. Ida B. Wells- Barnett’s accounts of 
lynching and other forms of anti- black vio lence revealed the cruelties that threat-
ened the safety and well- being of all African Americans, male and female; in her 
autobiographical essays, Zitkala- Ša wrote about the pressures of assimilation brought 
to bear on Native Americans who sought an education; and Pauline Hopkins pub-
lished sensational tales, like “Talma Gordon” (1900), that called into question the 
social "ctions that upheld racial in equality. Taken together,  these works reveal 
that categories like “race” and “gender” could mean quite distinct  things to writers 
at the turn of the twentieth  century. What all of  these authors share, though, is a 
sense that writing had a vital function to play in helping Americans to understand 
the complex prob lems of their time.

UNSEEN FORCES

As the  century neared its close, Americans increasingly felt that their society was 
being  shaped by unseen forces beyond their control. The industrialization of the 
United States created large corporations that seemed to obey their own laws; engi-
neers  were harnessing the power of electricity, bringing energy to cities that  were 
growing faster than anything Americans had previously seen; in 1895, scientists dis-
covered how to harness X- rays to penetrate the secrets of the body; and a communi-
cations network that included telephones and telegraphs spread across the nation 
and the globe, delivering news at unpre ce dented speed. By the end of the "rst de cade 
of the twentieth  century, an American could drive an automobile, see the `ickering 
image of a moving picture, and hear voices recorded on a phonograph— all won ders of 
a new age. Surrounded by the machinery and scienti"c advances on display at the 
 Great Exposition in Paris in 1900, Henry Adams described himself as having “his 
historical neck broken by the sudden irruption of forces totally new.” For the sixty- 
two- year- old historian, the grand son and  great- grand son of U.S. presidents, the turn 
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of the twentieth  century was a time of promise and peril, unleashing “occult, super-
sensual, irrational” forces that exerted the same power in the modern world that the 
Christian cross had wielded in the  Middle Ages.

One force that changed how many Americans understood the physical and social 
world was the emerging theory of evolution. In The Origin of Species (1859) and The 
Descent of Man (1871), Charles Darwin theorized that  human beings had developed 
over the ages from nonhuman forms of life, successfully adapting to changing envi-
ronmental conditions. Darwin, a naturalist, was not interested in the competition 
that took place among  human socie ties, but in the 1860s the En glish phi los o pher 
Herbert Spencer began using the theory of natu ral se lection as a lens for understand-
ing competition among  people. Spencer coined the phrase “survival of the "ttest” to 
describe this pro cess, and Darwin even included it in  later editions of The Origin of 
Species. Though relatively few Americans read Spencer himself— and even fewer 
actually read Darwin— ideas about evolution, natu ral se lection, and competition 
would shape American thought over the next half  century. As it was most often 
invoked, evolution could describe a social world in which pro gress was achieved only 
through ruthless competition. Given the collateral damage caused by the dramatic 
booms and busts of the business cycle during the late nineteenth  century, it is small 
won der that some of the leading American businessmen happily  adopted this rhe-
toric to describe the value of capitalism. Andrew Car ne gie, for example, argued that 
unrestrained competition was the equivalent of a law of nature designed to elimi-
nate  those un"t for the new economic order.

Darwinism could justify other forms of vio lence as well. Fear that the racial char-
acter of the United States would be contaminated by Asian blood— and therefore 
rendered “un"t”— was one rationale offered for the Chinese Exclusion Act of 1882, 
which prohibited immigration from China. White Americans believed that the forces 
of evolution destined American Indians to the margins of history, and this belief 
drove both the "nal nineteenth- century campaigns to eradicate Native military re sis-
tance to the United States and the Americanization efforts of self- described “Friends 
of the Indian.” In the South, the language of social evolution and racial competition 
contributed to the violent suppression of African Americans, particularly African 
American men. White supremacists claimed that they  were protecting the purity of 
white  women and ensuring the  future of the white race as they terrorized their 
black neighbors through the spectacle of lynching. In this distortion of Darwinian 
evolution, it was all too easy to understand any form of group vio lence as nothing 
more than the expression of natu ral law.

In the realm of lit er a ture, American authors at the end of the nineteenth  century 
began to grapple more explic itly with the meaning of evolution and other social forces 
in the development of literary naturalism in the United States. Naturalism grew from, 
and overlapped with, literary realism, but  there  were key differences. Like Howells 
and his fellow realists, literary naturalists felt that they had an obligation to bring 
social con`ict to the page, but they found Howells and his followers too mild and 
too focused on the manners of the professional and upper classes. Naturalists thought 
that realism had left lit er a ture bloodless by failing to depict the genuine vio lence 
that they saw everywhere in the ruthless, modern world; they sought to explore how 
biology, environment, and other material forces  shaped lives— particularly the lives 
of lower- class  people, who had less control over their lives than  those who  were bet-
ter off. Naturalism introduces characters from the fringes and depths of society, far 
from the  middle class, whose lives  really do spin out of control; their fates are seen 
to be the outcome of degenerate heredity, a sordid environment, and the bad luck that 
can often seem to control the lives of  people without money or in`uence. The pro-
tagonist of Stephen Crane’s Maggie: A Girl of the Streets (1893) cannot escape the 
seamy vio lence of Manhattan’s Lower East Side; Upton Sinclair’s The Jungle (1906) 
compares the working- class immigrants of Chicago’s meatpacking district to the 
pigs that they slaughter.

1 2  |  A M E R I C A N  L I T  E R  A  T U R E  1 8 6 5 – 1 9 1 4



Literary naturalists emphasized plot to a greater degree than did the realists of 
previous de cades. Their works engaged more deliberately with romance and myth, 
even when the result was to de`ate conventional notions of heroism, as in Crane’s 
Civil War novel The Red Badge of Courage (1895). In the twentieth  century, Jack 
London would take this romantic turn further with his adventure novels and stories— 
works that often returned to the theme of the bestial instincts that lay beneath 
civilization. In London’s highly popu lar The Call of the Wild (1903), the canine 
protagonist Buck is stolen from a California ranch and transported to Alaska, where 
he awakens to his primal memories of wild life and becomes transformed into 
the “Ghost Dog” of the wilderness. London  later wrote White Fang (1906), a novel 
that reverses this movement by bringing a dog of the “savage, frozen- hearted North-
land Wild” into the civilization and domesticity of the south. In both cases, the drama 
turns on a clash between the power of social environment and the primal force of 
instinct.

With their emphasis on men of action— whether in the gold "elds of Alaska or 
the stock exchanges of Chicago— the naturalist "ctions of London, Frank Norris, 
Theodore Dreiser, and Upton Sinclair portrayed a world of masculine vio lence. (Even 
Jack London’s canine protagonists are male.) For de cades, some commentators in 
the United States had expressed concerns that “overcivilization,” thanks to the 
growth of professional and white- collar occupations, was leading to a kind of soft-
ness among American men. This anxiety was  shaped by the growing material pros-
perity of the upper and professional classes, who increasingly worked in occupations 
that did not require physical strength, and it was also a response to the efforts by 
 women to increase their cultural, economic, and po liti cal power. Throughout this 
period, cultural commentators spent considerable time and effort wringing their 
hands about what the `uctuating roles of men and  women would mean for the  future 
of American civilization.
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THE NEW AMERICAN EMPIRE

The increasing assertiveness of American  women—or the “New  Woman,” to use a 
phrase made popu lar in the 1890s— made it all the more imperative to shape Amer-
ican manhood properly. One late- nineteenth- century movement, “muscular 
Chris tian ity,” attempted to merge physical and moral development through institu-
tions like the Young Men’s Christian Association. Indeed, a central premise of the 
age was that white men could best prepare themselves for the Darwinian strug gle 
by becoming both mentally and physically "t. Theodore Roo se velt urged men to 
engage in the “strenuous life,” and he looked back on The Winning of the West (1889–
96)— the title of his four- volume history of American expansion—as a  grand drama 
of heroism and sacri"ce. However, in the eyes of most white Americans, the West 
had already been “won” by the 1890s. The historian Frederick Jackson Turner 
declared in 1893 that the western frontier, which he regarded as crucial to the for-
mation of Amer i ca’s demo cratic character, no longer existed.

Having completed the work of building a U.S. empire on the North American 
continent, Americans looked abroad. “Idleness and luxury have made men `abby,” a 
contributor to the North American Review observed in 1894, “and the man at the head 
of affairs [U.S. president Grover Cleveland] is beginning to ask seriously if a  great war 
might not help them to pull themselves together.” When the United States went to 
war with Spain in 1898, Americans quickly embraced what Secretary of State John 
Hay called the “splendid  little war” in Cuba, and Roo se velt or ga nized a volunteer 
regiment of “rough riders” that he could lead into combat. For  those advocating impe-
rial expansion, the Spanish– American War addressed several prob lems si mul ta-
neously. It gave U.S. industry access to new markets, easing fears of “overproduction”; 
it gave the United States the chance to establish itself as a legitimate rival to Eu ro-
pean imperial powers; and it created a new proving ground for American men. At 
the resolution of the con`ict in 1898, the nation had acquired new territories in 
Puerto Rico and the Philippines, and it would acquire the territory of Hawaii that 
same year. One ostensible cause of the con`ict was the American desire to secure 
Cuban in de pen dence, yet  after Spain’s defeat the United States did not hurry to with-
draw its troops. In effect, Cuba remained a U.S. protectorate for de cades. In 1892, 
the Cuban patriot José Martí had written a manifesto, “Our Amer i ca” (included in 
this volume), warning Latin Amer i ca of the “ giant” to their north. Martí lived in New 
York for more than a de cade, and he understood the imperial aspirations of his tem-
porary home all too well.

In 1899, the Filipino in de pen dence movement began to revolt against the U.S. mil-
itary forces occupying the islands, and the armed con`ict lasted for three years. 
Increasingly vocal critics founded the American Anti- Imperialist league. The anti- 
imperialists included "gures as diverse as the industrialist Andrew Car ne gie, the 
social worker Jane Addams, and the phi los o pher William James (Henry’s  brother). 
As in any movement, participants’ motives varied. For some, the prospect of empire 
seemed in con`ict with the princi ple of self- determination that they believed to be 
a core American value;  others  were, less nobly, anxious about any territorial grab 
that could increase the number of nonwhites living  under the American `ag. Wil-
liam Dean Howells and Mark Twain  were members of the Anti- Imperialist League, 
and both distrusted the exercise of military power and the rhe toric of patriotism that 
accompanied it. In his story “Editha” (1905), Howells depicts a young  woman so cap-
tivated by the romance of war that she sends her "ancé off to die in it— and suffers 
no regret, even  after she encounters the scornful  mother of the deceased. Twain, 
whose celebrity made his views especially newsworthy, penned several works oppos-
ing military ventures abroad, including “The War Prayer,” a story so dark in its outlook 
that,  after a magazine rejected it for publication in 1905, he left it unpublished in 
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his own lifetime. Twain explained his decision in a letter to a friend: “None but the 
dead are permitted to tell the truth.”

With Twain’s passing in 1910, the generation of men and  women who had lived 
through the American Civil War was passing too. By the early 1900s, the "rst stirrings 
of modernism  were vis i ble: Henry James’s deep explorations of consciousness in his 
late novels anticipated the prose experiments of  Virginia Woolf and James Joyce; in 
1912 James Weldon Johnson would publish his Autobiography of an Ex- Colored Man, 
a novel that presages the "ction of the Harlem Re nais sance in its fascination with 
alienation and the bound aries of racial identity; and for many readers, the tight, ellip-
tical verses of Emily Dickinson, "rst published in the 1890s, seem now to have 
more in common with the twentieth- century verse of poets like Hilda Doolittle or 
William Carlos Williams than with anything written in her own time. Indeed, many 
of the authors considered  today to be signi"cant in`uences on American modernism— 
such as Robert Frost, Ezra Pound, and Gertrude Stein— were already writing and 
publishing by the year of Twain’s death. Realism and naturalism, in other words, 
overlapped considerably with the artistic movements that would dominate the 
de cades following World War I. When the United States entered the  Great War in 
1917, its transformation into a global power became complete; as Eu rope imploded, 
the United States exerted po liti cal and cultural power far beyond what anyone might 
have  imagined a half  century earlier, when Amer i ca was coming to terms with the 
aftermath of its own terrible war.
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AMERICAN LIT ER A TURE 1865–1914

TEXTS CONTEXTS

1855 Walt Whitman, Leaves of Grass

1860–65 Emily Dickinson writes several 
hundred poems

1860 Short- lived Pony Express runs from 
Missouri to California

1861 South Carolina batteries "re on 
Fort Sumter, initiating the Civil War • 
Southern states secede from the Union and 
found the Confederate States of Amer i ca

1865 Walt Whitman, Drum- Taps 1865 Civil War ends • Reconstruction 
begins • Lincoln assassinated • Thirteenth 
Amendment rati"ed, prohibiting slavery

1867 Mark Twain, The Celebrated 
Jumping Frog of Calaveras County and 
Other Sketches • Horatio Alger, Ragged 
Dick

1867 United States purchases Alaska 
from Rus sia • Jesse Chisholm maps out the 
Chisholm Trail, connecting Texas  cattle 
ranches to railheads in Kansas City, 
Cheyenne, Dodge City, and Abilene

1868 Louisa May Alcott,  Little  Women 1868  Fourteenth Amendment passed, 
guaranteeing citizenship to all  peoples 
born in the United States (exclusive of 
Native  peoples) • Congress institutes 
eight- hour workday for federal employees • 
sweatshops, using mostly immigrant  labor, 
begin to proliferate in cities

1869 First transcontinental railroad 
completed by construction crews composed 
largely of Chinese laborers • Susan B. 
Anthony elected president of American 
Equal Rights Association; Elizabeth Cady 
Stanton elected president of National 
 Woman Suffrage Association

1870 Bret Harte, The Luck of Roaring 
Camp and Other Sketches

1870 Fifteenth Amendment, giving 
African American men the right to vote, 
rati"ed

1871 Indian Appropriation Act ends the 
practice of negotiating treaties with the 
tribes as sovereign nations

1872 Mark Twain, Roughing It 1872 Yellowstone, "rst U.S. national 
park, established

1873 Economic panic; "nancial 
depression lasts  until 1879

1874 Women’s Christian Temperance 
Union founded in Cleveland • invention of 
barbed wire effectively ends the open range

1876 Charlot, “[He has "lled graves 
with our bones]”

1876 Custer’s regiment defeated by the 
Sioux and Cheyenne at  Little Big Horn 
River, Montana • Alexander Graham Bell 
invents the telephone

1877 Reconstruction ends • segregation-
ist Jim Crow laws begin

1878 Henry James, Daisy Miller

Boldface titles indicate works in the anthology.
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